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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-illustrate a topic they could teach others.  
-define that writers work independently during Writer's Workshop.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
 



Modifications and Adaptions:  For guidelines on how to modify and adapt curricula to best meet the 
needs of all students, instructional staff should refer to the following link – https://goo.gl/an7Zab.  
Instructional staff of students with Individualized Education Plans (IEPs) must adhere to the 
recommended modifications outlined in each individual plan 

 

https://goo.gl/an7Zab


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how).  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text. Reading: 
Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  

 



W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

• How can I share my ideas on paper?  
• How can we communicate our ideas through writing?  
• What do effective problem solvers do when they get stuck?  
• What do good writers do?  

  
Enduring 
Understanding   
We are all writers.  
Writers share ideas across 
pages with pictures and 
words.  

  
Suggested Activities  
Launching the Writing Workshop, Unit 1, Book 1  
Prior to beginning this unit, it is recommended that you administer on-demand performance assessments 
for narrative, informational, and opinion writing. See pages viii-ix in Unit 1 for additional information. You 
can also review the details for assessment in the series Writing Pathways: Performance Assessments 
and Learning Progressions, K-5.  



 
   
Bend I: Session 1: We Are All Writers: Putting Ideas on Paper with Pictures and Words (pp.2-8) 
Connection: Show the children different kinds of books, pointing out that writers wrote them all. Tell 
children that this year, they'll write too, producing books like those circling the meeting area. Next, point 
out that if you are going to call children writers, they need time to write, and use that to introduce the daily 
structure of a writing workshop.  
Teaching Point: "So, writers, today, what I want to teach you is that not just grown-ups like Donald 
Crews who write to teach people what they know. You can do that as well. You think of something 
you know about, and then with drawings and writing, you put what you know on the paper." 
Suggested Activities:  
- Demonstrate how you go about making a teaching text-coming up with topics, then picturing those topics, 
and then getting ready to put what you know on the page.  
Active Engagement: Channel Writers to think of a topic they could teach others and to tell what they 
might put on their page.  
*See pages 4-7 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.2  
Two Mentor Texts: Freight Train, by Donald Crews and Creak! Said the Bed, by Phyllis Root  
   
Session 2: Writers Know that "When We Are Done, We Have Just Begun." (pp. 9-16) 
Connection: Remind children that today and every day, the writing workshop will begin with a 
minilesson. Remind them of what happens in a minilesson to induct them into their role.  
Teaching Point: "Today I want to teach you that after writers write what they know about a topic, they 
don't just say, 'I'm done' and relax. No way! Instead, writers say, 'I'm going to look back on my writing 
and see if I can add more to it.' Writers revise." Suggested Activities:  
-Set children up to encourage you to look back on yesterday's writing, seeing if you can add more. -
Demonstrate "rereading" each item in your drawing, pointing as you name the item, and then generating 
more content to add.  
-Debrief, emphasizing that as a writer, you need to decide whether to add onto a piece you've already 
begun writing or to start a new one.  
Active Engagement: Recruit one writer to function as a case in point, and rally the class to help that one 
writer think about things he could add to his teaching piece.  
*See pages 13-16 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.9  
Anchor Chart  



"When We are Done, We Have Just Begun"  
   
Session 3: Carrying on Independently as Writers (pp.17-24)  
Connection: Playact that you are stuck and dependent, bothering everyone with requests for directions, 
setting the stage for you to emphasize the need for resourcefulness.  
Teaching Point: "Today I want to teach you that when writers have problems and don't know what to 
do, they say, 'I can solve this myself.' Then writers come up with solutions to those problems and carry 
on, writing, writing, writing. That way, writers don't waste precious time!" Suggested Activities:  
-Demonstrate that you solve your own problems and figure out what to do during writing time.  
-Debrief, emphasizing the way your realization that you can solve your problems pertains to other days 
and other children.  
Active Engagement: Quickly recap a couple of the "problems" you told children you were having earlier 
and recruit their help solving these.  
*See pages 21-24 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.17  
Anchor Chart  
"When We are Done, We Have Just Begun"  

 



   
Session 4: Writers Call to Mind What They Want to Say, Then Put that onto the Page (pp.25-32) 
Connection: Tell about a child who pictured what she wanted to write before she began and then put 
this onto the page, using detailed illustrations. Show an enlarged version of her writing.  
Teaching Point: "Today I want to teach you that once writers have something they want to write about, it 
helps for them to get that topic-their garden, the supermarket-in mind before they write. Sometimes writers 
close their eyes, picture the topic they want to write about, and then put all the details into the picture and 
words." Suggested Activities:  
-Begin a piece of shared writing about a topic familiar to the children as well as to you. Model that you 
picture the topic, then record details, checking your mental image for more specifics.  
-Debrief, reminding students how you visualized the details before you put them on the page. 
Active Engagement: Recruit children to continue the work of envisioning the playground and 
then drawing with imaginary pens on the carpet, showing what they'd add to the class writing. 
*See pages 29-32 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box, p.25  
Mentor Text: Naked Mole Rat Gets Dressed by Mo Willems  
   
Session 5: Stretching Out Words to Write Them (pp.33-40)  
Connection: Find a way to elicit and celebrate the topics writers are writing about, and use this as a way 
to convey your interest in learning from their areas of expertise.  
Teaching Point: "Today I want to teach you that writers use words as well as pictures to teach people 
what we know. Writers write words by saying the word slooooowwwwllly and then writing down the first 
sound they hear." Suggested Activities:  
-Compare sounding out words to stretching out a rubber band, and get children stretching out words that 
you and they need to add to the class text.  
-Debrief. Remind students of what they saw you do and why it is helpful.  
Active Engagement: Channel students to work on labeling another item in the class text, 
again stretching the word out slowly and hearing constituent sounds. *See pages 37-40 for 
Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box, p.33  
-Enlarged name chart  
-Copy of name chart for each child  
   
Session 6: Writing Even Hard-to-Write Ideas (pp.41-46)  
Connection: Tell children that you sometimes see them give up because they aren't sure how to write or 
draw the subject.  
Teaching Point: "Writers, you're not alone. I get the 'oh-no' feeling, and so do writers the world over. 
Today I want to teach you that when writers get that 'oh-no' feeling about an idea that is hard, they don't 
just quit. They keep trying." Suggested Activities:  
-Tell a familiar tale that teaches the lesson that it's important to persist in the face of difficulties.  
-Debrief, rallying kids to persist when they encounter trouble.  
Active Engagement: Recruit students to help you work through the hard parts of your writing, through 
interactive writing.  
*See pages 43-46 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box, p.41  
Anchor Chart  
-"When We are Done, We Have Just Begun"  
Mentor Text: Naked Mole Gets Dressed by Mo Willems  
   
   



   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
A Guide to the Common Core Writing Workshop, by Lucy Calkins (provided 
with your units of study)  
   
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
21st Century Skills  
NJ: 2014 SLS: 21st  
Century Life and Careers 
NJ: All Grades   
Career Ready Practices  
Career Ready Practices 
CRP4. Communicate  
clearly and effectively and 
with reason.  
  
CRP6. Demonstrate  
creativity and innovation.  
  
CRP8. Utilize critical 
thinking to make sense of 
problems and persevere in 
solving them.  
  
Copyright © State of New 
Jersey, 1996 - 2016.  

   
Mentor Text List by Unit  
   
   
Mentor Text List.pdf  

  
Teacher Notes  
This unit introduces students to the world of writing. Routines and procedures for Writer's Workshop are 
introduced and students quickly identify themselves as authors and illustrators. Students are exposed to 
both narrative and informational writing in this unit. It's important to think of classroom management when 
beginning Writer's Workshop. See A Guide to the Common Core Writing Workshop, by Lucy Calkins for a 
detailed overview of the workshop model and how to get started. You will also find additional helpful 
guidelines and information to help you begin.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
Adjust pacing as necessary.  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-illustrate a topic they could teach others.  
-plan their writing, page by page.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-increase stamina for working independently.  
-collaborate with writing partners to add to their writing.  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how).  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.K.5. Identify the front cover, back cover, and title page of a book.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.K.7. With prompting and support, describe the relationship between illustrations and the text in 
which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). Reading: 
Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  



b. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.  
c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap 

and tap; cat and cot). Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 
which they name what they are writing about and supply some information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion). SL.K.1b. Continue a conversation through 
multiple exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  

 



NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions How can we communicate 
our ideas through writing?  
How can we stretch out words to write them?  
What is the importance of sharing?  
How do authors and illustrators make their writing better?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate 
information and stories. 
Adding details 
strengthens a writer's 
message.  

  
Suggested Activities  
Launching the Writing Workshop, Unit 1, Book 1  
Bend II: Session 7: Turning Pieces into Scrolls and Books (pp.48-56)  
Connection: Orchestrate children sitting in long-term partnerships, talking up those relationships as 
support for the breakthrough work children will do in the upcoming portion of the unit. Tell children about 
a writer who was squeezing more onto a page than was reasonable, using this as a prelude to teaching 
children that professional writers add more on pages.  
Teaching Point: "Today I want to teach you that when writers want to teach more, they add more pages 
to their books. We can use either a stapler to turn pages into a book, or tape to turn pages into what 
people call a scroll."  
Suggested Activities:  
-Recruit the class to help one child turn a page of writing into a book.  
-Demonstrate stapling pages together to make a book for one child, suggesting others can do similar 
work.  
-Demonstrate taping pages together to make a scroll with your own writing, suggesting others can do 
similar work.  
Active Engagement: Recruit children to join you in studying a nonfiction text to infer the logic behind 
the organizational structure. Turn to the class book and recruit children to suggest ways to extend that 
book. *See pages 52-56 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.48  
Anchor Chart  
-"When we are Done, We Have Just Begun" -
"I can Revise My Teaching Book"  
-Mentor Texts: Farm Animals (DK Readers pre-level 1) and other teaching books or other texts to model  
   
Session 8: Planning Teaching Books Page by Page (pp.57-64)  
Connection: Introduce the new designation of some partners as 1 and others as 2. Acknowledge 
children's success in adding to their writing.  
Teaching Point: "Today I want to teach you that writers of books take time to plan how their pages will 
go. Writers don't just write one page and then say, 'Oops, I want to add another.' Instead, writers know 
from the start that they will be writing a whole book, and they plan out how that whole book will go." 
Suggested Activities:  
-Let students know that today you are going to teach by coaching them, rather than by demonstrating for 
them.  

 



-Support students in coming up with topics for teaching books, since they will need these to go ahead with 
the rest of the lesson.  
-Coach partners to touch the pages of their booklets, talking about what they might write on each 
one. *See pages 60-64 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.57  
   
Session 9: Asking and Answering Questions to Add More (pp.65-72)  
Connection: Remind children of the work they have been doing with partners.  
Teaching Point: "Today I want to teach you that partners also help writers after a book is written, when 
the writer is thinking, 'I'm done.' Specifically, a partner reads a writer's book and then asks, 'What 
questions does this book give me?' And then the partner asks the writer questions. Those questions 
help the writer know what to add on." Suggested Activities: -Ask the class to be your writing partner 
and invite them to ask questions about your writing. Point out that "where," "how," and "why" questions 
help writers discover what they can add to their writing.  
Active Engagement: Guide partners in asking questions about each other's 
work. *See pages 69-72 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.65  
Anchor Chart  
-"I Can Revise My Teaching Book"  
   
Session 10: Stretching Out Words to Write Even More Sounds (pp.73-80) 
Connection: Start the meeting with a phonemic awareness warm-up song.  
Teaching Point: "Today I want to teach you that brave writers need lots of practice in hearing sounds and 
matching them to letters. To get the letters down, writers say the word they want to write, stretching it like 
a rubber band. Then they record the first sound they hear and reread. Then they stretch the word out again 
to hear the next sound. And so on and so on." Suggested Activities:  
-Tell children that there is a new tool-a mini alphabet chart-waiting at their writing spots.  
-Write publicly, demonstrating what you want children to try.  
Active Engagement: Ask children to join you in writing the sounds you hear in the words you 
write. *See pages 76-79 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.73  
   
Session 11: Making Writing the Best It Can Be (pp.81-85)  
Connection: Ask students to turn to a partner and try to remember one thing they have learned to do as 
writers for each finger on a hand. Then share what you overheard them saying, to help solidfy some of 
the writing strategies they've learned in the unit so far.  
Teaching Point: "Today I want to teach you something about publishing your writing. Before authors 
finish, they do everything they know to make their writing the best it can be!" Suggested Activities:  
-Find a student-friendly checklist that will allow students to revise their writing.  
-Demonstrate using the checklist with a piece of your own writing.  
Active Engagement: Ask the children to try it, using their own writing. *See 
pages 83-85 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*Visit the Heineman website for checklists.  

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  



-Anecdotal notes  
  
Resources  
Writing Pathways: Performance Assessments and Learning Progressions, K- 
5, by Lucy Calkins (Checklists 
and Rubrics)  
   
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
Adjust pacing as necessary.  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-plan their writing, page by page.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-add dialogue by using speech bubbles.  
-identify who, what, where and when to tell their stories across pages.  
-increase stamina for writing independently.  
-collaborate with writing partners to add to their writing.  
  
Standards  
NJ: 2016 SLS: English Language Arts  

 

http://www.rubicon.com/
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NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story. 
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RL.K.5. Recognize common types of texts (e.g., storybooks, poems).  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Fluency  
RF.K.4. Read emergent texts with one-to-one correspondence to develop fluency and 
comprehension skills.  
a. Read emergent-readers with purpose and understanding.  
b. Read grade level text for purpose and understanding.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  



NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings. 
L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings.  
Copyright © State of New Jersey, 1996 - 2016.  

 



  
Essential Questions How can we communicate 
our ideas through writing?  
How can we add dialogue to our writing?  
What is the importance of sharing?  
How do authors and illustrators make their writing better?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate 
information and stories. 
Adding details 
strengthens a writer's 
message.  

  
Suggested Activities  
Launching the Writing Workshop, Unit 1, Book 1  
Bend III: Session 12: Getting Ideas for Stories and Practicing Storytelling (pp.88-98)  
Connection: Tell children that now they will learn to write a different kind of book- stories- and ask them 
to notice what a story does as you read aloud the beginning of Creak! Said the Bed. Invite children to 
help you describe what the author of this story does on the first page to pull readers in.  
Teaching Point: "Today I want to teach you that one way writers get ready to write true stories is to first 
practice telling the stories. They tell all the little things that happened, including what people said and 
did."  
Suggested Activities:  
-Tell a story of something that happened to the class to model how a story sounds.  
Active Engagement: Set partners up to tell the same class story from their perspective, remembering 
to tell every little thing that happened and to use their best storyteller's voices. *See pages 93-96 for 
Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.88  
Anchor Chart  
-"When we are Done, We Have Just Begun"  
Mentor Text: Creak! Said the Bed  
   
Session 13: Planning Stories Page by Page (pp.98-105)  
Connection: Tell writers that today they'll go from writing one-page stories to writing story books or story 
scrolls.  
Teaching Point: "Today I want to teach you that, just as writers plan how information books will go, 
writers also plan how stories will go. Writers of story books plan from the start how the whole book will 
go. They touch the page as they tell their story. Then they turn the page to say the next thing that will 
happen."  
Suggested Activities:  
-Point out that a picture book doesn't have a summary, but instead has a detailed story that spans pages. 
-Demonstrate how to plan a story across the pages by deciding what will go on each page. Recruit 
children to help remind you to turn the pages for each new part.  
Active Engagement: Remind children of an experience the class has had, and offer a too-short 
summary. Ask the children to work with partners to tell the story across pages of a booklet. 
*See pages 102-105 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.98 
Anchor Chart  
-"How to Write a True Story"  
   
Session 14: Adding More Details to Pictures and Stories (pp.106-114)  
Connection: Share the work of one child whose sparse pictures did not fulfill the promise of his 
wonderfully detailed oral story. Show how the child noticed and solved his problem by adding characters, 
action, and setting.  



 
Teaching Point: "Today I want to teach you that when writers write stories, they try to write them in such 
a way that readers feel like they are right there with them. To do this, they think about where they were, 
who they were with, and what they were doing on each page, and then they put those details into the 
pictures and words."  
Suggested Activities:  
-Begin a story from your life as you draw only the sparse details onto a page of a blank booklet.  
-Begin the same story, including who, what, where, and draw these details as you talk.  
Active Engagement: Set children up to try the strategy by storytelling a shared class experience with 
their partners and using white boards to record details. Debrief by having students picture the details in 
their minds while one student shares his white board writing.  
*See pages 110-114 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.106 Anchor 
Chart  
-"How to Write a True Story"  
   
Session 15: Stretching and Writing Words (pp.115-118)  
Connection: Remind children of the work we've been doing.  
Teaching Point: "Today I want to teach you that writers spell words fully so that they can read their 
stories and so that others can read them as well." Suggested Activities:  
-Select a page in your story that does not yet have labels.  
-Remind children to watch closely and notice your process, knowing that soon they will have a chance to 
try it with other words from the page or from the shared text you are creating. *See pages 117-118 for 
Link, Mid-Workshop Teaching Point and Share Resources:  
Anchor Chart  
-"How to Write a True Story"  
   
Session 16: Bringing Our Writing to Life (pp.119-125)  
Connection: Use puppets to playact a short scene in which two characters speak. Then ask children to 
take on one role, responding with imagined next words. Debrief by drawing a connection between this 
and the other things you have taught students to do to bring their stories to life.  
Teaching Point: "Today I want to teach you that writers make characters talk. You can do this by putting 
speech bubbles by whoever is talking. When you tell the story, the speech bubbles will remind you to 
include what people said. Later, when you write the story, you can write bits of talking in the speech 
bubbles to get down the exact words that people said." Suggested Activities:  
-Model adding speech bubbles and bits of dialogue to one of your own stories.  
-Recap by rereading the whole page, including the dialogue.  
-Debrief by highlighting how speech bubbles reserve a place to write the exact words characters speak. 
Active Engagement: Invite children to tell the story they brought to the meeting area, first to themselves 
and then with a partner, using puppet hands to act out the dialogue. *See pages 122-125 for Link, Mid-
Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.119 Anchor 
Chart  
-"How to Write a True Story"  
   
Session 17: Using Everything to Make Pieces the Best They Can Be (pp.126-134)  



Connection: Make an analogy to help children understand the purpose of preparing their work for 
publication.  
Teaching Point: "Today I want to teach you that writers reread their stories, thinking about what they 
can do from everything they know about good writing to make their work the best it can be." Suggested 
Activities:  
-Demonstrate choosing one text to reread and revise.  

-Ask children to help you compare one of the stories you wrote during this unit to the chart, "How to Write 
a True Story," starting with the first page.  
-Turn to the second page and ask partners to decide what your story has and could use, prompting and 
supporting them as needed.  
-Ask students to work in partnerships to name what you have on the last page and what you 
need. *See pages 130-134 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.126 
Anchor Chart  
-"How to Write a True Story"  
-Personal copies of the Narrative Writing Checklist  
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
Prior to beginning this bend, you could send a parent letter home, asking parents to help their child think 
of special memories they could write about. They can also bring in a special object from home that will 
help remind them of a special activity or memory. For example, a picture of a vacation or a gift received 
during the holidays or a birthday. During a session, have students break into groups with an adult and 
they can practice telling a story about their special memory using their object. This will help them identify 
who, what, where and when. See attachment for an example.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Adjust pacing as necessary.  
Writing Homework-Meaningful Object.docx  
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Proficiency / Objectives  
Writers will be able to:  
-collaborate with writing partners to add to their writing.  
-revise and edit a piece of writing.  
-share their writing with an audience.  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  

 



SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions How 
do we evaluate writing?  
How can we use evaluation and reflection to improve our writing?  
How can we get our writing ready to share with the world?  

  
Enduring  
Understanding   
Writers select a writing 
piece to publish and revise 
and edit to make those 
stories the best they can 
be.  
Writers can share their 
writing with an audience.  
   

  
Suggested Activities  
Launching the Writing Workshop, Unit 1, Book 1  
Bend IV: Session 18: Editing (pp.136-142)  
Connection: Remind students of the process they have gone through up to now to create amazing 
stories.  
Teaching Point: "Today I am going to teach you all about how writers edit their writing. They sometimes 
try to spell their words again so that they can remember them and help others read them, to! They reread 
each word and make sure the word looks right. Then, they may even need to change it to make it more 
readable."  
Suggested Activities:  
- Edit your own writing in front of the class. Think aloud during your demonstration so the students can 
see the kinds of strategies you use.  
Active Engagement: Invite children to join you in doing the same thing you have just done, using a new 
text (in this case, another page of the same story.)  
*See pages 139-142 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.136 -Narrative 
writing checklist  
   
Session 19: Reading into the Circle: An Author's Celebration (pp.143-149)  
Please read pages 143-149 for a few guidelines when planning your first author's celebration. This will 
conclude the work of Unit 1.  
   
Post Assessment: See Assessment section below. Also see specific on-demand assessments, 
including specific prompts, in the book entitled Writing Pathways: Performance Assessments and  
Learning Progressions, K-5.  



   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
Summative: Written: Narrative  
See Writing Pathways: Performance Assessments and Learning Progressions, K-5 series -Teacher's 
College Rubric  
-Teacher's College Checklist  
  
Resources  
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing 
paper, etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
This is the final bend in Unit 1 and will include an author's celebration. Please read pages 143-149 prior 
to beginning this bend as it will help you prepare for the celebration.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Adjust pacing as necessary.  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  

   

Unit Planner: If Then: Looking  
  Closely Bend I: Informational    

KWR Writing Grade K  
Thursday, October 26, 2017, 8:57PM  

Elementary Schools > 2017English Language Arts > KWR Writing Grade K > 5 -2018 > Kindergarten > 

Week Last Updated: Tara Snellings Saturday, September 2, 2017 by    

Breiten, Laura; Hemenway, Kelly; Snell, Karen; Snellings, Tara  
  
Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-plan their writing, page by page.  
-label their pictures.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-collaborate with writing partners to add to their writing.  
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Standards  

 



NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Informational Text  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RI.K.3. With prompting and support, describe the connection between two individuals, events, ideas, or 
pieces of information in a text.  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic. Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an 
inquirybased research process, based on focused questions, demonstrating understanding of 
the subject under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  



 
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes). Copyright 
© State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How can we think like scientists?  
How can I write lots of books about the things that I study?  
How can I observe and study real things (like leaves) and draw and write lots of 
details to teach others?  

  
Enduring  
Understanding   
Writers write about 
things in the world 
around them.  
Writers label pictures 
to say more about a 
topic or event.  

  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction  
Bend I: Living Like Writers, Living Like Scientists (pp.17-24)  
Prior to beginning this unit, please read pages 18-19 regarding assessments. See Teacher Notes below. 
Prior to beginning this unit, decide if you want students to go on a nature walk or if you want to have 
objects already available.  
   
Session 1:   
Connection: Gather students at the meeting area and let them know they will be writing like scientists! 
Remind students that scientists take their time and make very careful observations by looking, touching, 
listening, and even looking again at the world around them.  
Teaching Point: "Today I want to teach you that writers are like scientists: they notice things that most 
people walk right past. Writers stop, look closely, and jot down their observations and thoughts, using 
pictures and words to capture every detail. Then they write to teach others what they notice." Suggested 
Activities:  
- Introduce Anchor Chart (See attachment below for an example or search Pinterest for other ideas) This 
should be created with the class, adding post-its or drawings as you teach each strategy.   
-Teach first strategy.  
-Demonstrate observing an object closely. You may want to use the document camera to magnify an 
object (leaf). Think aloud, noticing all the details.  
-Demonstrate how to draw what you observe, adding labels.  
Active Engagement: Have students turn and talk about other details they notice. Add the additional 
observations to the demonstration text.  
Link: “Today, scientific writers, you are going to select an object to observe carefully. When we write like 
scientists, we look closely, sketch and label what you see so you can share what you have learned about 
the world with others.” Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 2:   
Connection: Remind students of the previous lesson and of our work observing closely and carefully 
drawing and labeling what we see.  
Teaching Point: “Today I am going to teach you that when we are writing like a scientist, we need to 
draw and label EXACTLY what we see. Scientific writers include exact details as they see them ” 
Suggested Activities:  
-Use the object from yesterdays lesson and demonstrate looking again, noticing even more details.  
-Demonstrate drawing exactly what you see and adding a label.  
-Demonstrate and think aloud showing how scientists look, touch, listen, and look again so they can draw 
and label exactly what they see.  
-Add strategy to anchor chart.  



 
Active Engagement: Allow students time to look again at the object studied yesterday. After observation 
time, have students share with a partner one more exact detail they noticed that could be added to the 
drawing. Add one or two exact details, with labels, that students shared to the drawing.  
Link: “Look how much more we can teach others about the object by looking again carefully and drawing 
and labeling exactly the way it looks or feels. Today you are going to look again at your object and draw 
and label exactly what you see.” Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 3:   
Connection: Remind writers of the importance of looking again at our objects; adding many details to 
our sketches and labels. All of these details and labels are going to help teach others about our objects. 
Teaching Point: “Today I want to teach you that scientific writers can write across many pages about 
their objects. They do this to help teach others even more and more.” Suggested Activities:  
- Demonstrate how writers plan how to share their observations by touching each page and saying one 
thing they observed or learned about the object.”  
-Model by touching each page and saying what observations will go on each page.  
-Add strategy to anchor chart.  
Active Engagement:Have partners turn and after looking again at the object, tell him/her what else we 
could say about the object on the next few pages. After partner discussion, teacher chooses several 
students to share their suggestions for the next few pages. Teacher models adding to demonstration 
text. Link: “Writers, we just planned our observations across pages. Now you are going to take a 
booklet, look again at your object, and write your observations across the pages.” Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 4:  
Connection: Remind students that yesterday we learned how to write about our observations across 
many pages. We did this to help teach others a lot about the observations we are making.  
Teaching Point: "Today I am going to teach you that if we want others to be able to read all of our 
scientific writing, we need to spell the words the best we can.” Suggested Activities: -Demonstrate 
how writers spell words the best they can by putting down as many sounds as they can hear. Writers 
do this by stretching out words slowly, writing down all the sounds they hear.  
-Model thinking aloud and adding words to demonstration text.  
Active Engagement: Have students observe closely, thinking of another word we can add to 
demonstration text. Have students use white boards to practice writing the word. Add the word to 
demonstration text.  
Link:“Today and every day when you say and write words, you need to write down as many sounds 
as you can so others can read your writing.” Resources:  
*See pages 17-21 in If...Then...Curriculum  
*Read information on how to support students in writing words using the link for this unit.  
http://www.heinemann.com/myOnlineResources/default.aspx  

-Three-to five-page booklets  
   
   
   
   
   
Anchor Chart- Writing Like a Scientist.pdf  

https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DB687F05-1170-43FD-96EA-F49D9A405CDF&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DB687F05-1170-43FD-96EA-F49D9A405CDF&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DB687F05-1170-43FD-96EA-F49D9A405CDF&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DB687F05-1170-43FD-96EA-F49D9A405CDF&


  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observations  
-Small group work  
-Anecdotal notes  
  
Resources  
Read pages 17-21 to prepare for this unit as well as visit the website below for 
additional information  
*Additional resources (including anchor charts, rubrics, samples, writing paper, etc.) 
are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
21st Century  

 Skills   
  

Attached you will find different resources to assist in your planning.  
   
Additional Suggestions:  
Baskets which contain objects from nature for each table/group  
Ziplock bags for students to collect objects on a nature walk Mentor 
texts  
   
Mentor Text List  
Kindergarten_Writing_Unit_03_Looking_Closely_Observing,_Labeling.pdf  
Mentor Text List.pdf  
  
Teacher Notes  
This unit will give your students some additional practice with labeling and writing simple sentences. In 
bend I, students will "read the world", collect natural items and create booklets of representational 
drawings with labels and , possibly, sentences, to capture the details with precision, while referencing 
nonfiction books when appropriate. Prior to beginning this unit, read pages 17-21 to get a  
rationale/introduction and an overview of how to prepare for each bend. Prior to the first day, you will 
need to gather objects. Either invite students to bring them in, or bring them in yourself, or go on a class 
excursion together and collect objects as a class. Whatever way you choose to collect objects, make 
sure that you have objects on tables ready to be studied so that on the first day of the unit, students can 
start writing. Over the course of the unit, you and students will be adding to these. One of the first 
sessions also suggests taking students on a "nature walk" to collect objects for writing topics. Pacing of 
this unit will depend on the needs of your students so adjust accordingly.  

Atlas Version 8.2  
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Proficiency / Objectives  
Writers will be able to:  

 
-analyze mentor texts to make reading-writing connections.  
-use pictures and words to put ideas on paper.  
-plan their writing, page by page.  
-label their pictures.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-collaborate with writing partners to add to their writing.  
-understand that writers elaborate to teach more.  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Informational Text  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RI.K.3. With prompting and support, describe the connection between two individuals, events, ideas, or 
pieces of information in a text.  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic. Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an 
inquirybased research process, based on focused questions, demonstrating understanding of 
the subject under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  

 



SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. L.K.2c. Write a letter or letters for 
most consonant and short-vowel sounds (phonemes).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How can we think like scientists?  
How can I write lots of books about the things that I study?  
How can I get better at writing with details and putting more information in my 
books so my readers learn more?  

  
Enduring  
Understanding   
Writers write about 
things in the world 
around them.  
Writers label pictures to 
say more about a topic 
or event.  
   

  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction  
   
Bend II: Making Books Just Like the Ones we Read: Studying Mentor Texts and Making 
ReadingWriting Connections (pp.25-28) Additional information and an updated version for this unit 
can be found on Heineman website:  
http://www.heinemann.com/myOnlineResources/default.aspx  
See Teacher Notes below.  
   
Session 5:  
Connection: Gather students at the meeting area. Discuss how hard students have been working on 
writing many, many books about different objects they've been observing and learning about. Explain that 
sometimes scientists want to learn even more about the objects. Explain that information is available in 
many different places and one of those places is in the pages of a book.  
Teaching Point: "Today I want to teach you how to observe and learn more about your objects by using 
books."  
Suggested Activities:  
-Use a mentor text to see what new information you can learn about an object. Example, The Leaves on 
the Trees by Thom Wiley.  
-Model looking closely at the pictures in the text.  
-Demonstrate how you could use this new information to start a new book or add this new information to 
the pictures and words of the book you already wrote.  
-Encourage writers to add words (example: labels that are two or more words. "the hole"; "long lines") 
Active Engagement: Have students look through an informational book about their topic. After looking 
through, ask them to share something new that they learned.  
Link: "Today and every day, you can go off and try to use books to look for new information that you can 
use to start a new book or add to the pictures and words of a book you have already written." 
Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  



 
-Baskets containing nonfiction books about topics students are writing about  
   
Session 6:  
Connection: Remind students of previous work and the importance of learning even more about objects 
from mentor texts.  
Teaching Point: "Today I want to teach you that writers make plans to teach lots and lots! Before you 
start writing, you make plans to look at your just-right books to see how long those books are and 
then you can say all the stuff you want to include across your fingers." Suggested Activities:  
-Show students a mentor text about your object.  
-Model using the book to learn more and notice how long the book is.  
-Demonstrate using your fingers to list all the things you learned and know about your object.  
-Model grabbing your book and begin to write down one of the facts. Continue to encourage students to 
elaborate with pictures and words.  
Active Engagement: Ask partners to turn and talk about some of the things they learned from the 
mentor text. Remind them to use their fingers to tell everything they learned. Create an anchor chart to 
reinforce the link below.  
Link: "Writers, when you go off to write, you can: 1. Think about everything you know about your 
object. 2. Use your fingers to plan your story. 3. Begin writing across many pages just like our author 
did in our book today." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Baskets containing information books about topics students are writing about 
Anchor Chart  
See the "Link" portion of the session and create an anchor chart listing the three points  



   
Session 7:  
Connection: Have students bring their writing to the meeting area. Remind students of all the books you've 
been studying.  
Teaching Point: "Today I want to teach you that writers make sure that the title of their books tell the 
readers what they will learn about in their books." Suggested Activities:  
-Demonstrate and think aloud; show students the different mentor texts you've been studying.  
-Notice that all the books have a title which tells the reader what they will learn about.  
-Show students the titles, author's name and discuss the illustrations and how they match the title.  
-Demonstrate how you add a title and front cover to your book.  
Active Engagement: Ask students to take out their writing. Have them show their book to their partner 
and then come up with a title that they might use.  
Link: "Today and every day, when you go off to write, you can write books just like the authors we've 
been studying. In your books, you can write titles, you can label pictures, and you can add your name." 
Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Baskets containing nonfiction books about topics students are writing about  
   
Session 8:  
Connection: Remind students that we've been noticing many things that writers include in their books. 
Teaching Point: "Today I want to teach you that we can be more specific and use the same words that 
other scientists use."  
Suggested Activities:  
-Demonstrate how to use charts, books and other words around the classroom to make your words more 
precise or exact.  
-Use a mentor text and model how the scientist uses exact words like point or veins (if writing about 
leaves).  
-Demonstrate adding those scientific words to the demonstration text.  

 



Active Engagement: Ask students to take a look at the next page in the demonstration text. Have 
partners turn and talk, thinking about other possible scientific words we could use. Elicit responses and 
add to demonstration text.  
Link: "Today and every day, when you go off to write, you can use charts, books and words around 
the room to make your words more precise or exact." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Baskets containing nonfiction books about topics students are writing about  
   
Session 9:  
Connection: Remind students that we've been working to use more exact words to describe what we 
see.  
Teaching Point: "Today I want to teach you that writers add more details to their pictures and words. 
You can do this by zooming in and looking closely at each part, noticing the colors, the sizes, and the 
shapes of the things you see. Then add that to your writing" Suggested Activities:  
-Use a mentor text to demonstrate how authors describe the shape, color and size of objects.  
-Model using a magnifying glass to look again and again, adding to your pictures and your words.  
-Demonstrate looking again to find details you may have missed.  
-Encourage children to add adjectives to their labels or to their sentences. For example, the label "stem" 
could become "long stem." Or the sentence "I see a hole," could become "I see a tiny hole."  
Active Engagement: Use the document camera to zoom in and look at the class object closely. Ask 
partners to turn and talk, looking again to see what else we could write to add more detail.  
Link: "Today and every day, when you go off to write, you can look back at your object to say more 
about whatever you notice. Zoom in and look closely at each part, the colors, the sizes, and the 
shapes of things you see. Then add that to your writing." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Baskets containing nonfiction books about topics students are writing about -Magnifying 
glasses for each table  

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
Read pages 17-21 to prepare for this unit as well as visit the website below for 
additional information.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

   
Additional Suggestions:  
Baskets which contain objects from nature for each table/group  
Ziplock bags for students to collect objects on a nature walk  
Mentor texts for students to study  
Magnifying glasses  
  
Teacher Notes  



In this bend, students will begin to study the work of mentor authors. They will spend several days, or 
perhaps a week, learning from these authors ways to create books that mirror patterned information 

books and, in some cases, create booklets with complex sentences. To keep energy high in this second 
bend, you may want to gather new kinds of nature objects. Prior to beginning this bend, read pages 2526 

for additional information. Pacing of this unit will depend on the needs of your students so adjust 
accordingly. Atlas Version 8.2  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-illustrate a topic they could teach others.  
-plan their writing, page by page.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-use patterns in their writing.  
-collaborate with writing partners to add to their writing.  
-revise and edit a piece of writing.  
-share their writing with an audience.  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Informational Text  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RI.K.3. With prompting and support, describe the connection between two individuals, events, ideas, or 
pieces of information in a text.  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  

 

http://www.rubicon.com/
http://www.rubicon.com/


Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. L.K.2c. Write a letter or letters for 
most consonant and short-vowel sounds (phonemes).  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
How can we think like scientists?  
How can I write lots of books about the things that I study?  
How can I get better at using all I know about writing words to make my easy-
toread books?  

  
Enduring  
Understanding   
Writers write about 
things in the world 
around them.  
Writers label pictures to 
say more about a topic 
or event.  



 
  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction  
   
Bend III: Making Pattern Books (pp.25-28) Additional information and an updated version 
for this unit can be found on Heineman website:  
http://www.heinemann.com/myOnlineResources/default.aspx  



See Teacher Notes below.  
   
Session 10: (Review the updated version on the Heinemann website for tips on how to support 
students in making patterns.)  
Connection: Remind students of the work we've been doing, observing objects. Remind them that we've 
spent most of our time observing and writing about just one object at a time but we know from working 
like scientists that scientists collect lots and lots of things to observe.  
Teaching Point: "Today I want to teach you that scientific writers can sort their objects and their 
observations to help them organize their writing." Suggested Activities:  
-Demonstrate how scientists try to sort objects into piles that go together.  
-Teach them how to sort by color, texture, size. Instead of just writing about one object, we can sort them 
and write about how they go together.  
-Encourage students to use their high-frequency words to help them write about patterns they notice.  
Example: "I see a big twig. I see a crooked twig. I see a broken twig."  
Active Engagement: Have students think about another way to sort the objects. Partners can turn and 
talk. Call students' attention back to you and reiterate some of the responses you heard. Show students 
how you start writing with your demonstration text.  
Link: "Today, when you go off to write, you are going to sort objects to help organize your writing. Once 
you have sorted your objects you will need to record your observations across pages to teach others how 
your pile goes together." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 11:  
Connection: Gather students to the meeting area. Remind them of our work in noticing all the different 
ways we can sort our objects to help us organize our writing.  
Teaching Point: "Today I want to teach you that we can borrow ideas from our mentor authors. One of 
those ideas is to use a pattern in our book. A pattern is saying similar things on each page." Suggested 
Activities:  
-Use a mentor text that has a simple list/pattern to model teaching point  
-Model/think aloud how to use a pattern to write about your object and add to demonstration text Active 
Engagement: Ask students: "If we were going to write the next page in my book, turn to your partner and 
talk about how it might go." After discussion, reiterate some of the responses and add one to your book.  
Link: "Today, when you go off to write, think of a pattern, saying similar things on every page." 
Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Mentor Text with a simple list/pattern  
   
Session 12:  
Connection: Gather students in the meeting area. Remind them of our previous lesson and working on 
using patterns in our writing.  
Teaching Point: "Today I want to teach you that we can use our Word Wall to help us write patterns. We 
can 'Pattern It Up!' and think of lots of sentences that use a word." Suggested Activities:  

 



-Draw students' attention to the word wall and model how to study the words.  
-Students can choose a word ("the"), think of one sentence that uses that word and the object ("The leaf 
is small.") and then think of lots of sentences that use that word.  
-Model this work using your demonstration text and and object for the collection.  
Active Engagement: Have students turn and talk to their partner. Have them think of another sentence 
that can be used on another page to go with our pattern and describe the object. After listening in on 
conversations, reiterate one of the suggestions and add it to the demonstration text.  
Link: "Today, when you go off to write, use the word wall to help you choose a word for a pattern 
and 'Pattern it Up!' Write lots of sentences using that word." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 13:  
Connection: Gather students in the meeting area and ask them to bring a piece of writing and a pencil. 
Remind them of the previous lesson with using the word wall and compliment the brave work they are 
doing as writers; saying more on each page to teach as much as they can.  
Teaching Point: "Today I want to teach you that writers do two important things as they write. First, they 
stretch out words, spelling the best they can. Then they reread, pointing to each word with their finger so 
that they don't leave out a single word." Suggested Activities:  
-Use the demonstration text to model writing a sentence ("I see the...")  
-After modeling how to stretch out the sounds, writing each word, demonstrate how to use your pencil as 
a pointer, rereading  
-Exaggerate pointing under each word for one-to-one correspondence  
Active Engagement: Ask students to take out their writing. Have them reread, pointing under each word 
to make sure it makes sense. If they haven't attempted to write words, have them think of what they want 
to say, pointing with their pencil to plan their writing. You can also encourage them to draw a line under 
the spot where each word will go.  
Link: "Today and every day, remember that writers stretch out words, spelling as best they can. When 
you are done, always point to each word to reread and make sure your writing makes sense." 
Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
   
Session 14:  
Connection: Gather students in the meeting area. Remind them of how much time we've spent working 
and writing like scientists. Explain that it is time to get our writing ready to share with the world. Teaching 
Point: "Today I want to teach you that writers take the time to look back over all we have written and 
decide what is good and what writing pieces are worth revising and sharing with the world." Suggested 
Activities:  
-Demonstrate sorting through and thinking aloud as you sort, ex "this book is worth sharing because I 
worked so hard on the pictures."  
-Model choosing a book that you think is best and then looking through, rereading and deciding how to 
make it better  
-Demonstrate using post-its to mark pages where you can make something better (add to labels, pictures, 
add words, etc)  
Active Engagement: Have students sort through their writing and pick one piece to publish. Once they 
pick a book, have them use post-its to mark where they think they can make their writing even better. 
Link: "Writers, it is time for you to be the "boss" of your own writing. You need to go back and reread 
your writing and think, 'How can I make this good writing into terrific writing?'" Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Post-its  
   



 
Session 15:  
Connection: Gather students in the meeting area. Remind them of how we are the "boss" of our own 
writing and it is our job to reread our writing, getting it ready to share with the world. We want to make 
sure our writing is the best it can be.  
Teaching Point: "Today I want to teach you that it is important to reread our writing to make sure our 
books are easy for our audience to read. Our audience will be the people who will be reading our books." 
Suggested Activities:  
-Demonstrate using a checklist to edit your demonstration text  
-Explain that an editing checklist will make sure you have done everything to make your writing easy to 
read  
Active Engagement: Give each student a copy of the checklist. Go through the checklist with them, 
having them point to each box so they know what they are looking for in their writing.  
Link: "Writers, today will be your last chance to make sure that your book is easy to read. Use the 
checklist and reread your book to make sure that you have done everything you can to make your 
book easy to read." Resources:  
*See pages 17-21 in If...Then...Curriculum  
-Three-to five-page booklets  
-Editing checklist  
   
Session 16: Celebration  
Possible ideas for the celebration are listed on page 21. This will conclude the work of the unit.  
   
   
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
Read pages 17-21 to prepare for this unit as well as visit the website below for 
additional information  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

   
Additional Suggestions:  
Baskets which contain objects from nature for each table/group  
Ziplock bags for students to collect objects on a nature walk Mentor 
texts  



  
Teacher Notes  
In this bend, students will learn ways to write books in which they show the connections they see across 
objects. As children study objects closely to draw and write with detail, students may naturally start 
sorting items into groups and categories. This will help them identify patterns. Students will also learn to 
revise. You will teach them that revision helps them elaborate and extend their thinking. Your class will 
take three or four days to revise several of their most prized pieces of work, moving between recording 
careful observations and including their own thinking. Read the updated version of this unit on ways to 
prepare for publication by rereading, thinking about an audience and fancying up. Pacing of this unit 
depends on the needs of your students, so adjust accordingly.  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-generate ideas for writing.  
-write across pages, word after word.  
-apply strategies for stretching out words.  
-write independently with stamina.  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet. Phonological 
Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  

 



W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2b. Recognize and name end punctuation.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
How do writers make sure that readers can understand their writing?  
What do good writers do?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate stories. 
Writers look for ways to 
make their writing better. 
Using standard English 
conventions is important 
when writing to make the 
piece readable.  

  
Suggested Activities  
Writing for Readers, Unit 2, Book 2 See 
Teacher Notes Below.  



 
   
Bend I: Session 1: Writing for Readers (pp.2-12)  
Connection: Celebrate the growth in your students' writing thus far, and rally them around the prospect 
of working really hard and making their writing get even better. Build students' energy for challenging 
themselves to make their stories even better. Tell a detailed story of trying to read your children's writing.  
Share your great yearning to read their stories and your frustration when you couldn't.  
Teaching Point: "Today I want to teach you that writers use all their writing muscles to make sure 
people don't put their writing down. Like all writers, each of you can tell if your writing is easy to read 
by reading your own writing like it's a book in your book baggie. If you can't figure out what your writing 
says, then you need to fix it up so other people won't have the same trouble." Suggested Activities:  
-Tell children that they'll want to shift from writing to reading their own stories, and caution them that 
they'll need to invest some extra work in that reading.  
-Show children that when reading their stories, you use the pictures to help you guess what the words 
say, and you also point under the print and use word-solving strategies.  
-Recruit the class to join you in naming the strategies they saw you using to read hard-to-read writing. 
Active Engagement: Ask the children to read through the writing in their own folders and make two 
piles, the more and the less readable writing. Ask the children to share their piles with a friend, talking 
together about why one pile is hard to read and the other is easier. Debrief in ways that recruit children 
to be ready to work like the dickens so their writing becomes easy to read. *See pages 8-12 for Link, 
Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.2  
-Class created chart: "What Makes Writing Hard to Read" (See Mid-Workshop Teaching on page 10)  
   
Session 2: How to Write True Stories that Readers Really Want to Read (pp.13-20) Connection: 
Praise students for working so hard to make their writing easy to read.  
Teaching Point: "Today I want to teach you that even when you are working really hard to hear all your 
sounds and to write so people can read your writing, you still need to remember everything you already 
learned about writing great stories. It helps to reread old charts, using those as reminders of all the things 
you can always remember to do." Suggested Activities:  
- Tell children that throughout the upcoming unit, they will write a new true story almost every day, and 
remind them that they know how to do this.  
-Role-play that you are a kindergartner wanting to write, doing this in a way that channels children to reread 
the first two points of the "How to Write a True Story" chart.  
-Specifically, add on the fact that when choosing a story idea, it helps to feel excited about the story you 
elect to tell.  
Active Engagement: Ask children to tell you what you'd do next, if you are trying to write a true 
story, and then do the first two steps-thinking of and storytelling a story-to prepare for today's writing. 
*See pages 17-20 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.13 
Anchor Chart  
"How to Write a True Story"  
   
Session 3: Drawing Stories for Readers (pp.21-29)  



Connection: Remind your class of the work of the unit, both by summarizing and by recruiting them to 
work on spelling one word. Note that children who get immersed in hearing letters and sounds (as your 
children will be as they work on spelling a word) sometimes have trouble remembering their story.  
Explain that today's lesson on drawing helps with that problem.  
Teaching Point: "Today I want to teach you that if you get so busy writing one word-like pencil-and you 
forget the whole story you wanted to write, you can look back up at your picture. The picture can remind 
you of the story, of all the words you wanted to write. But the picture helps you remember the story only 
if, when you made the picture, you were thinking about the words of the story." Suggested Activities:  

 
-Point out that before you draw a picture in a storybook, you first think of what it is that you did. Your 
picture records who did what, where writers say the words as they draw.  
-Taking a class story, demonstrate how you draw the start of the story, generating words to accompany 
your mental image.  
-Debrief, noting the transferable actions you took that you hope children also do.  
Active Engagement: Rally your students to try the steps with a partner, working to draw on the wipe-off 
board and to say the next portion of the shared story.  
*See pages 26-29 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.21 Anchor 
Chart  
"How to Write a True Story"  
   
Session 4: Writing Sentences that Tell a Story (pp.30-40)  
Connection: Give the students an opportunity to generate a new anchor chart on ways to make writing 
easy to read and to self-assess their writing against the chart. This can be added to the class chart you 
already started.  
Teaching Point: "Today I want to teach you that a writer says a sentence in his or her mind, then writes, 
writing word after word." Suggested Activities:  
- Read the pictures of your story, saying aloud the short sentences you plan to write.  
-Demonstrate the whole process of saying a word, recording it, leaving a space, then saying the next 
word. Don't worry that many children will not totally grasp all this. This is immersion.  
Active Engagement: Ask children to help you write each part of the next sentence, getting them to say 
aloud to a partner what they write next, then recruiting some help, working on the shared story, and 
moving them to the next portion of the sentence.  
*See pages 35-40 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.30  
Anchor Chart  
List of "What Makes Writing Hard to Read," (generated in Session 1) Mentor 
Text: Don't Let the Pigeon Drive the Bus by Mo Willems  



   
Session 5: The Power of Rereading (pp.41-47)  
Connection: Celebrate the hard work children have been doing as they work to make their writing 
readable, and point out that sometimes the focus on words disorients a writer, leading the writer to forget 
the overall content.  
Teaching Point: "Here is my tip: writers reread-often, for lots of reasons. Writers write a little, and then 
read a little, flipping back and forth between being writer and reader of the story." Suggested Activities:  
- Suggest that pencils can be magic because one end is good for writing, the other for tapping at words 
as one rereads.  
-Demonstrate the shifts between writing and rereading as you continue to work on the class story.  
-Debrief in ways that highlight the work you hope students will transfer to their own writing.  
Active Engagement: Channel students to do some pretend writing with pretend magic pencils, where 
they again shift back and forth between writing and rereading. Debrief by celebrating the kids' 
engagement as they shifted between pretend writing and pretend reading, flipping pencils between the 
writing end (the lead) and the reading end (the eraser).  
*See pages 45-47 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.41  
Anchor Chart  
-"What Makes Writing Easy to Read"  
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
Writing Pathways: Performance Assessments and Learning Progressions, K5  
   
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
21st Century Skills  
NJ: 2014 SLS: 21st  
Century Life and Careers 
NJ: All Grades   
Career Ready Practices  
Career Ready Practices 
CRP4. Communicate  
clearly and effectively and 
with reason.  
  
CRP6. Demonstrate  

   
Mentor Text List  



Mentor Text List.pdf  creativity and innovation.  
  
CRP7. Employ valid and 
reliable research 
strategies.  
  
CRP8. Utilize critical 
thinking to make sense of 
problems and persevere in 
solving them.  
  
Copyright © State of New 
Jersey, 1996 - 2016.  

  
Teacher Notes  
Prior to beginning the unit, read pages vi-x. This section welcomes you to the new unit and will give an 
overview. If you did not conduct an on-demand assessment in narrative at the start of the year, you will 
need to conduct one at this time.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
Adjust pacing as necessary.  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-write a true story with a beginning, middle and end.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-use tools such as the word wall, vowel chart and work with partners to help make their writing readable. 
-identify medial vowels in words.  
-write independently with stamina.  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story. Reading: 
Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many 
of the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
Fluency  
RF.K.4. Read emergent texts with one-to-one correspondence to develop fluency and 
comprehension skills.  
a. Read emergent-readers with purpose and understanding.  
b. Read grade level text for purpose and understanding.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  



W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them). Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion). SL.K.1b. Continue a conversation through multiple 
exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media 
by asking and answering questions about key details and requesting clarification if something is not 
understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  

 



L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2b. Recognize and name end punctuation.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.K.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
kindergarten reading and content.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How can writers use checklists to make their writing more powerful?  
What are the benefits of using tools to improve our writing?  
What do good writers do?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate stories. 
Writers look for ways to 
make their writing better. 
Using standard English 
conventions is important 
when writing to make the 
piece readable.  

  
Suggested Activities  
Writing for Readers, Unit 2, Book 2  
Bend II: Session 6: Checklists Can Help Writers Make Powerful Stories (pp.50-58)  
Connection: Orient children to the start of a new bend in the unit, helping them know they'll continue to 
write readable true stories, this time using new tools.  
Teaching Point: "Today I want to teach you that writers use tools to help them write the best that they 
can. One of the tools that help writers write powerful true stories is a checklist. This may seem like a 
simple thing, but writers know that checklists can help them make their writing the best it can be." 
Suggested Activities:  
-Tell children about a time when checklists have proven very valuable.  
-Tell children that all writers across their school will have checklists to remind them of the things writers 
do to make a good story and to make other kinds of writing good writing, too.  



 
-With a flourish, reveal part of the checklist for kindergartners, and remind children how it is used, using it 
to assess an imaginary and problematic piece by an unknown child.  
-Debrief in ways that spotlight the transferable process that you used and you hope children use as well, 
now and always.  
Active Engagement: Channel children to reread and assess their own narratives in light of the same two 
criteria.  
*See pages 55-58 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.50 -
Narrative Writing Checklist  
   
Session 7: A Vowel Chart Can Help with the Middles of Words (pp.59-67)  
Connection: Rally children to sing "Old MacDonald" with you, then point out that the chorus contains 
vowels. Introduce vowels to your children, altering the chorus of the song to reflect all vowels.  
Teaching Point: "Today I want to teach you that vowels can help you spell the middles of words. If you 
know just a few tips about how vowels work, this can make your writing so much easier to read. A vowel 
chart can help you hear the vowel sound and come up with the right vowel to put on your paper." 
Suggested Activities:  
-Tell children about a child whose writing is hard to read, using a piece of kid writing that could be made 
more readable had the writer used vowels.  
-Teach children that when words are hard to read and write, sometimes it is because of the tricky 
partsvowels. It helps to know every word has a vowel and to guess which of them a word contains. -
Recap by reminding students that when the middle of a word is hard, it is often because vowels are 
tricky. Using a vowel-any vowel-helps make writing more readable.  
-Show students how to use the vowel chart to help determine which vowel to use.  
Active Engagement: Invite the children to try using the vowel chart with partners. Together, they 
can help you add vowels to the problematic writing from earlier in the minilesson. Convene the class 
and summarize what you saw children doing in order to use their new tool, the vowel chart. *See 
pages 64-67 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.59  
-Vowel Chart (can be found on the Heinemann Website)  
   
Session 8: Writing Readable Stories Using Word Walls (pp.69-77)  
Connection: Tell writers that you are proud of all of the hard work they are doing to make their writing so 
readable and powerful. Tell writers that writing is not always hard work. There are many words that 
writers just know.  
Teaching Point: "Today I want to teach you that every writer has words that he or she just knows and 
can write easily, in a snap. Writers don't stretch out those words- they just write them quickly. Word walls 
are a great tool for writers because they remind writers of words they know in a snap." Suggested 
Activities:  
-Show your writers how a word wall works.  
-Demonstrate how you make a personal word wall even more personal by modeling with one student in 
the class.  
Active Engagement: Give students an opportunity to read through their writing, searching for their own 
personal words they know in a snap.  
*See pages 73-77 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.69  
-Personal word walls for each student, which includes words from the class word wall 
Chart  



"How to Turn a Word into a Snap Word"  
   
Session 9: Writing Stories with True Words (pp.78-86)  
Connection: Contrast a vacuous story, made by splicing word wall words together, with a vibrant story, 
in which the word wall is referred to only on an as needed basis. Recruit kids to inquire into how the one  

 



story was made differently than the other, growing their own conclusions about what does and does not 
work when writing stories. Orchestrate a good conversation among children about the inquiry they've just 
engaged in.  
Teaching Point: "Today, we are learning that writers need to write with their own true, storytelling words 
even though that means they have to work a little harder to spell those true words. It helps to story-tell 
your story to your partner, using your best storytelling voice. Listen to your own storyteller voice, and put 
that voice onto the page." Suggested Activities:  
-Recruit children to join you in writing the last page to your ongoing story. Pretend you are doing this, only 
demonstrate the problematic way to write, relying exclusively on word wall words. Then recruit children to 
protest that that's the wrong way to proceed.  
-Recruit children to articulate what was wrong with the way you'd gone about writing, then re-articulate 
the goal that writers use their own storytelling voice to write.  
Active Engagement: Recruit the children to provide a more positive example of writing that incorporates 
true storytelling words. Channel them to work with a partner to story-tell the shared episode that has 
been the source of the class story.  
*See pages 82-86 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.78  
   
Session 10: Using Reading Partnerships to Support More Conventional Writing (pp.87-97) 
Connection: Orchestrate things so kids are sitting with reading (not writing) partners, then explain that 
you are upping the ante by asking them to write so kids (not teachers) can read their writing. Set up the 
teaching point, and create cohesion in the bend of the unit, by suggesting that partners can be used as a 
kind of tool to get the job done.  
Teaching Point: "Today, I want to teach you that when writers are working to make their writing more 
readable, it helps if the writer has a partner who works with the writer- like a team- to get the job done." 
Suggested Activities: -Explain that kids are sitting beside reading partners because at the end of writing 
time, they'll read as if it is reading time, only with their books and magic pencils in hand, upping the 
readability.  
-Demonstrate how you hope children read with their reading partners, modeling the shifts between 
reading and writing and the use of tools to help. Be brief and efficient.  
Active Engagement: Ask reading partners to read one page of one partner's writing in the same 
manner, shifting between reading and writing as they help each other make the text more 
readable. *See pages 90-97 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.87 -Narrative 
writing checklist  
   
Session 11: Using a Partner to Hear More Sounds in Words (pp.95-97)  
Connection: Remind students that when they are working with their partners, sometimes they are 
slipping into a "teacher" role. And just like a teacher doesn't do all the work for students, one partner 
should not be doing all of the work for the other partner.  
Teaching Point: Today's teaching point will not be new. Remind them of the work we've been doing with 
stretching out words, listening for sounds, and then getting those sounds on paper. Today you will teach 
them how to do this work with a partner. Suggested Activities:  
-Demonstrate how to work with a partner in ways that help you write more letters per word.  
-Select a student to be your partner.  
-Take turns shifting between being the writer and the teacher/reader.  
Active Engagement: After you demonstrate and name this for your teaching, you can give the students 
in your class the opportunity to take on the teacher/reader role with your writing.  
*See pages 96-97 for Link, Mid-Workshop Teaching Point and Share  
   
Session 12: Putting it Together (pp.98-104)  



Connection: Channel students to brag about what they've learned to do to make their writing easier to 
read. Describe the differences between today's inquiry lesson and a traditional minilesson format. 
Guided Inquiry: Name a question that will guide personal inquiries. In this case, writers will ask, "What 
have I learned to do that makes my writing more readable? What could I still learn that would help my 
writing become even more readable?" Suggested Activities:  
-Set up writers to reread as much of their writing as they can. Then listen in and coach.  
-Coach writers in a step-by-step way to use early reading behaviors to read their writing.  
-Once writers have read most of their work, channel them to notice specific things they have done that 
make their writing readable.  
-Coach into children's work, prompting them to find evidence of the items on class charts and to talk with 
partners about what they notice.  
-Next, ask students to look at the same pages, noticing things they could still do. 
*See pages 101-104 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.98  
-Narrative writing checklist  
Chart  
"What Makes Writing Easy to Read"  
   
   
   
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
Adjust pacing as necessary.  
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Proficiency / Objectives  
Writers will be able to:  
-use pictures and words to put ideas on paper.  
-write a true story with a beginning, middle and end.  
-generate ideas for writing.  
-apply strategies for stretching out words.  
-use tools such as the word wall, vowel chart and work with partners to help make their writing readable.  
-identify medial vowels for words.  
-write independently with stamina.  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story. 
Reading: Foundational Skills Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  

 



SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
How can writer's use checklists to make their writing more powerful?  
What are the benefits of using tools to improve our writing?  
What do good writers do?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate stories. 
Writers look for ways to 
make their writing better. 
Using standard English 
conventions is important 
when writing to make the 
piece readable.  

  
Suggested Activities  



 



Writing for Readers, Unit 2, Book 2  
Bend III: Session 13: Writers Search Their Mental and Drawn Pictures to Make their Stories Better 
(pp.106-113)  
Connection: Celebrate the children's writing so far in the unit. Tell the children that when writers really 
love their writing, they revise that writing.  
Teaching Point: "Today I want to teach you -remind you, really- that writers revise stories, just like you 
revise Lego buildings or clay creations. When a writer likes his or her story, the writer returns to it, thinking, 
'How can I make this even better?' One way writers revise is they picture what happened in their mind (and 
sometimes by making a drawing) and then put what they picture onto the page." Suggested Activities:  
-Demonstrate how you begin to revise, accentuating the techniques you want your students to use: 
rereading the pictures and the words, envisioning one's subject, and asking, "How could I make this 
better?"  
-When you revise, name the replicable strategy you use. Remind writers that they can use this strategy 
(in this case, envisioning the moment to add on) often.  
-Debrief in ways that accentuate the transferable process.  
Active Engagement: Ask the children to join you in thinking about how you can continue to revise your 
story. Reconvene the class, and repeat something you heard a child say to her partner. Show children 
how you can revise based on the overheard suggestions. Then elicit another suggestion (or two) for 
revision. Show children how you add their suggested revisions. Name the specific tools you use (carets, 
inserts) to add on to your draft.  
*See pages 110-113 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.106  
   
Session 14: Writers Use Flaps to Make Better Stories (pp.114-119)  
Connection: Tell the children that writers use tools to revise, and today you'll introduce some. Teaching 
Point: "Today I want to teach you that paper flaps are a kind of revision tool that can make your stories 
better. Writers think carefully about where to put those flaps and use them in many different places in a 
story to help tell a better story." Suggested Activities:  
-Tell the class about a child who reread, envisioned his content, and then revised by adding on to the end 
of his draft.  
-Tell the class how this same child wanted to add writing where there wasn't space. Show that the child 
created a flap for the added writing.  
Active Engagement: Invite writers to reread and ask themselves how they might revise to make a story 
better.  
*See pages 117-119 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.114  
   
Session 15: Writing Amazing Story Beginnings (pp.120-127)  
Connection: Tell children that a strong beginning draws the reader in, making them want to hear more, 
and that they can study the beginnings of authors they love to get ideas for strong leads.  
Teaching Point: "Today I want to teach you that one of the best ways to become a writer is to look 
closely at the work of authors we love and to think, 'What did this writer do that I could try?' Because the 
lead to a story is really important, authors study other writers' leads and learn ways to revise their own." 
Suggested Activities:  
-Tell the children that just as they often learn from experts in sports, today they'll study an expert writer. -
Ask the children to join you in thinking about what the author has done as you read and then reread the 
beginning from a familiar book.  
-Reiterate and clarify what the author has done that you hope children emulate when they write their 
beginnings.  
Active Engagement: Ask the class to help one student revise his beginning. *See 
pages 124-127 for Link, Mid-Workshop Teaching Point and Share Resources:  
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*See Getting Ready Box p.120  
-Mentor Texts: A Chair for My Mother by Vera B. Williams or other familiar books with great leads  
   
Session 16: Writers Work with Partners to Answer Readers' Questions (pp.128-134)  
Connection: Tell the class that at one point during the last session, you found a long line of kids behind 
you needing help. Tell them that you'll teach each of them to be a writing teacher.  
Teaching Point: "Today I want to teach you that there's not one writing teacher in this room- there are 
twenty-eight of you. To be a writing teacher, you need to really listen to the writer's draft, trying to really 
understand it, and you need to notice the places where you go, 'Huh?' to help the writer make those 
parts clear."  
Suggested Activities:  
-Demonstrate how children can be writing teachers for one another. First, teach them to read the other's 
writing.  
-Demonstrate how to pay attention to your reactions as a reader of your partner's writing.  
Active Engagement: Remind children about the Narrative Writing Checklist to help them remember 
what to pay attention to and what to notice in their partners' stories. *See pages 132-134 for Link, 
Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.128  
-Narrative Writing Checklist (See Heinemann website)  
   
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
Adjust pacing as necessary.  
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Last Updated: Monday, September 11,   
2017 by Karen Snell  

Breiten, Laura; Hemenway, Kelly; Snell, Karen; Snellings, Tara  
  
Proficiency / Objectives  
Writers will be able to:  
-collaborate with writing partners to add to their writing.  
-revise and edit a piece of writing.  
-share their writing with an audience.  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  

 



collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions How 
do we evaluate writing?  
How can we use evaluation and reflection to improve our writing?  
How can we get our writing ready to share with the world?  

  
Enduring  
Understanding   
Drawing and writing are 
important ways to 
communicate stories.  



 
 Writers look for ways to 

make their writing better. 
Using standard English 
conventions is important 
when writing to make the 
piece readable.  



  
Suggested Activities  
Writing for Readers, Unit 2, Book 2  
Bend IV: Session 17: Writers Use All They Know to Select and Revise a Piece to Publish 
(pp.136141)  
Connection: Celebrate the work students have been doing and set them up to make one story out of all 
the stories they have written the best it can be.  
Teaching Point: "Today I want to teach you that writers get ready to publish by choosing the story they 
want to share with the world. Then, they use all they know to make their stories come to life and be easy 
to read."  
Suggested Activities:  
-Model the revision process for writers by reading aloud your own story.  
Active Engagement: Set writers up to reread their own writing. *See 
pages 138-141 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.136 -
Narrative Writing Checklist  
   
Session 18: Ending with Feelings (pp.142-147)  
Connection: Tell the children that when they read stories they often read the endings in ways that show 
strong feelings. Point out that writers put those feelings there for readers to find. They can write strong 
story endings that show strong feelings.  
Teaching Point: "Today I want to teach you that one way writers write strong endings is to end their 
stories with a feeling. Sometimes writers just tell how they feel, but other times, writers do what Mem Fox 
did in Koala Lou. They use dialogue or actions to show a feeling. " Suggested Activities:  
-Tell the children that writers can emulate endings in published texts.  
Active Engagement: Ask children to notice and discuss why a story's ending is so 
strong. *See pages 145-147 for Link, Mid-Workshop Teaching Point and Share 
Resources:  
*See Getting Ready Box p.142  
-Mentor Text: Koala Lou by Mem Fox  
   
Session 19: Writers Make their Pieces Beautiful to Get Ready for Publication (pp.148-154)  
Connection: Remind students of all that they have learned during this unit of study and all that they will 
be celebrating. Using an analogy to describe how presentation lures readers in.  
Teaching Point: "Today I want to teach you that before writers share their stories with an audience, they 
spend time making sure their writing is as clear and beautiful as possible- just like chefs work hard to make 
a meal look as good as it tastes! Here are three ways you can do that: you can add missing bits to your 
drawings, you can add color to your picture, and you can check your words to make sure they are not too 
messy to read." Suggested Activities:  
-Using the class text, ask students to think of specific ways to prepare it to be shared with an audience. 
Active Engagement: Channel students to try this work in the context of their own stories by asking them 
to find a place they'll make beautiful. Ask students to turn and tell their partners what they plan to do to 
fix up the part of their story they have chosen, and then to begin doing that work right then and there. 
*See pages 151-154 for Link, Mid-Workshop Teaching Point and Share Resources:  
*See Getting Ready Box p.148  



   
Session 20: A Final Celebration: Bringing True Stories to Life (pp.155-159)  
Please read pages 155-159 for suggestions on how to celebrate students' work leading up to the actual 
celebration and for turning your classroom into a museum where each student will share their work. This 
will conclude the work of Unit 2.  
   
Post Assessment: See Assessment section below. Also see specific on-demand assessments, 
including specific prompts, in the book entitled Writing Pathways: Performance Assessments and 
Learning Progressions, K-5.  
   
   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
Summative: Written: Narrative  
See Writing Pathways: Performance Assessments and Learning Progressions, K-5  
-Teacher's College Rubric  
-Teacher's College Checklist  
  
Resources  
See Getting Ready box on the first page of each session.  
*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

  
Teacher Notes  
This is the final bend in Unit 2 and will include an author's celebration. Please read pages 155-159 prior 
to beginning this bend as it will help you prepare for the celebration.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Adjust pacing as necessary.  

Atlas Version 8.2  
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Proficiency / Objectives  

 
Writers will be able to:  

• write an explanatory/procedural text.  
• compare how-to writing with familiar true stories and notice differences.  
• work independently during Writing Workshop.  
• revise and edit their writing.  
• spell words phonetically.  
• touch and tell steps across pages.  
• work with partners to explain how to do something.  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., 
who, what, where, when, why, how) Reading: Informational Text Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how).  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text. 
RI.K.6. Name the author and illustrator of a text and define the role of each in presenting the ideas or 
information in a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.K.7. With prompting and support, describe the relationship between illustrations and the text in which 
they appear (e.g., what person, place, thing, or idea in the text an illustration depicts).  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.K.9. With prompting and support, identify basic similarities in and differences between two texts on the 
same topic (e.g., in illustrations, descriptions, or procedures).  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  

d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 

most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.  
c. Read high-frequency and sight words with automaticity.  



d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap 
and tap; cat and cot). Writing  

NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 
which they name what they are writing about and supply some information about the topic.  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and add 
details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject under 
investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion). SL.K.1b. Continue a conversation through multiple 
exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally.  

 



SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2b. Recognize and name end punctuation.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings. 
L.K.5d. Distinguish shades of meaning among verbs describing the same general action (e.g., walk, 
march, strut, prance) by acting out the meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
NJ: Grade 1   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.1.1. Ask and answer questions about key details in a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.1.7. Use the illustrations and details in a text to describe its key ideas.  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.1.9. Identify basic similarities in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures).  



 
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.1.3. Know and apply grade-level phonics and word analysis skills in decoding words.  
a. Know the spelling-sound correspondences for common consonant digraphs (two letters that 
represent one sound).  
b. Decode regularly spelled one-syllable words.  
c. Know final -e and common vowel team conventions for representing long vowel sounds.  
d. Distinguish long and short vowels when reading regularly spelled one-syllable words.  
e. Decode two-syllable words following basic patterns by breaking the words into syllables using 
knowledge that every syllable must have a vowel sound. f. Read words with inflectional endings.  
g. Recognize and read grade-appropriate irregularly spelled words.  
Writing  
NJSLSA.W 2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.1.2. Write informative/explanatory texts in which they name a topic, supply some facts about the topic, 
and provide some sense of closure.  
Research to Build and Present Knowledge  
NJSLSA.W 7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.1.7. Participate in shared research and writing projects (e.g., explore a number of “how-to” books on a 
given topic and use them to write a sequence of instructions).  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.1.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.1.1d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, 
everything).  
L.1.1j. Produce and expand complete simple and compound declarative, interrogative, imperative, and 
exclamatory sentences in response to prompts.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

• What are the characteristics of a how-to book?  
• How does a writer make a plan for their audience?  

   

  
Enduring  
Understanding   
How to writing is a 
type of writing 
using words to 
teach others how to 
do something. 
Writers study the 
kind of writing they 
plan to make. A 
writer selects a 
form of writing 
based on audience 
and purpose.  



  
Suggested Activities  
Unit 3 Information: How-To Books: Writing to Teach Others  
Writing How-To Books, Step by Step  

 



Before beginning the unit, it is recommended that you prepare materials needed for the ribbon cutting 
ceremony, and various pictures of dogs.   
   
This lesson is divided into two sessions.  
Session1: Writers Study the Kind of Writing They Plan to Make (pp. 2-10) 
Connection:  
Gather students on the rug. Create a ribbon cutting ceremony with a song and drumroll. Discuss what a 
ribbon cutting ceremony is. Teaching Point(s)Session 1:  
- Today I want to teach you that just like there are different kinds of dogs, there are different kinds of 
writing.  
-Before a writer writes, the writer thinks, "What kind of thing am I making?" Suggested 
Activities:  
-Teacher will read a narrative and then a how-to-book (My First Soccer Game By Alyssa Satin Capucilli). 
Teacher should not explain the differences, but have students turn and talk to their partners to discuss 
what they notice. Encourage students to choose a topic that they will teach others to do. Then show a 
how-to video. (Cookie Monster Making a sandwich is on youtube and is short.)  
-Point out that there are different kinds of writing, illustrating this with enlarged versions of a 
familiar narrative and how-to text, suggesting children ascertain the differences. -Encourage 
students to pick a topic- something they will teach others to do.  
-Before channeling children to study the differences between narratives and how to writing and to get 
started writing the latter.  
Active Engagement:  
Abstaining from citing differences, read a narrative and then two different how-to books. Channel children 
to discuss what they notice.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
* See pages 5-8 for Link, Mid-workshop Teaching, Conferring.  
Share: Compare How to Writing with Familiar True Stories and notice differences. 
Resources:  
*See Getting Ready Box p. 2.  
A Box of How-to Books (one basket for each table)  
   
Session 1a: This is the second lesson of session 1. (pp. 2-10) 
Teaching Point(s) Session 1a:  
- Review, Just like there are different kinds of dogs, there are different kinds of writing. 
-The writer thinks, "What kind of thing am I making?" Suggested Activities:  
-Students should become familiar with items listed on the anchor chart, Things We Know How To Do and 
Can Teach Others .  
-Teachers may want to use leveled How-To books during guided reading. Teaching:  
-As a whole group, we will work to sequence how to make a pizza.  
Active Engagement: Students will discuss with their partners, different things they know how to do. We 
will then create a chart of what a "how-to" book consists of.  
* See pages 5-8 for Link, Mid-workshop Teaching/Small group and conferring 
Resources:  
*See Getting Ready Box p. 2.  
Anchor Chart  
- How To Writing Chart  
-Pre-stapled how-to booklets for Writing a Simple How to Make a Pizza Mid-workshop 
Teaching Point p.7.  
   
Session 2: Writers Use what they Already Know: Touching and Telling the Steps Across the  
Pages (pp. 11-18)  

 



Connection: Call students to the meeting area with their Writing Folder. Remind students of the list 
of the descriptors of what How to Writing looks like that they made yesterday. Read the piece and see 
if their story matches the descriptors. Encourage revisions. Teaching Point(s):  
-Today I want to teach you that How-to writing has new things to try, but it helps to use some old 
techniques too. Each picture and page is a new step. Suggested Activities:  
-Teachers should continuously fill in the anchor chart, Things We Know How To Do and Can Teach 
Others.  
-Demonstrate How to Writing as a class. (p.14) Come up with a topic, say each step while touching 
the page, and then sketching. Active Engagement:  
-Invite writers to add the last couple of steps to the class how-to book, writing -in-the-air on imaginary 
booklets.Remind writers that after rehearsing the entire booklet, they go back to page 1, sketch and 
write.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages15-17 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that 
happened during WW. (See p. 7 for mid-workshop teaching point.) Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart.  
*See Getting Ready Box p. 11.  
Mid-workshop Teaching Point p. 16.  
   
Session 3: Writers Become Readers, Asking, "Can I follow This?" (pp. 19-26)  
Connection: Gather students on the rug. Celebrate a child who reread How-to Book, recalling all of 
the information. Ask others to do the same revising as they go along. Teaching Point(s):  
-Today I want to teach you that how-to writers don't just reread the words, touching them with a finger or 
a pencil. How-to writers also reread to check that their writing makes sense. To do that kind of rereading, 
writers need to reread to a partner or themselves and make sure it is easy to follow the steps. Suggested 
Activities:  
-Demonstrate what it means to check your directions with a partner, noticing whether the directions make 
sense or need to be revised for clarity.  
-When it doesn't make sense, writers often revise. Demonstrate what it means to check your directions 
with a partner/check for clarity.  
Active Engagement: Ask students to think with their partners about ways to revise the original 
instructions. Attempt to follow revised instructions, highlight specifically what makes the directions easier 
to follow. Link what children need to do now, knowing many will recruit a partner to help revise.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 23-24 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW. Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart *See 
Getting Ready Box p. 19.  
Mid-workshop Teaching Point p. 24.  
   
Session 4: Writers Answer a Partner's Question (pp.27-35)  
Connection: Gather students on the rug. Reread the class how-to book.  
Teaching Point(s):  
-Today I want to teach you that writers are lucky when they have people read their books and when the 
reader says, "I'm confused." Suggested Activities:  

 



Remind students that writing partners are wonderful helpers. Recruit a student to help you. Coach 
students to act out the steps of how-to book and give suggestions to make it stronger. (Read the PB & J 
how-to book and act out). Ask students for feedback and clarity.  
-Tell students that writers use their partners' feedback to revise their books for clarity.  
Active Engagement: Ask students to generate ideas about how to be helpful partners. Remind students 
they will get suggestions and give suggestions to partners.  
-Rally students to start a new book today. (See p. 32 for mid-workshop teaching point.) Link/Mid-
Workshop Teaching/Conferring and Small Group:  
See pages 31-33 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share: 
Cancel the share today so that there is more writing time for students. (See p.34.) Resources:  
Loaf of bread, jelly, peanut butter, plastic knife/spoon, a pretend book teaching how to make a peanut 
butter and jelly sandwich.  
*See Getting Ready Box p. 27.  
Mid-workshop Teaching Point p. 34.  
   
Session 5: Writers Label Their Diagrams to Teach More Information (pp.36-43)  
Connection: Gather students on the rug. Remind the students of yesterday's lesson with less than 
ideal directions, point out that we learned we needed to add more details. Teaching Point(s):  
-Today I want to teach you that one thing writers do to add details to their information books is to add a 
detailed pictures or diagrams with labels. Show how to add a diagram (without labels) using the most 
precise words. (fig. 5-1, p. 37) Suggested Activities:  
Add diagrams to the previous lesson: PB& J story. Do not include labels. (see p. 37)  
Recruit students to join you in thinking about how these diagrams are different from the illustrations you 
find in a picture book.  
Demonstrate how to label diagrams, using precise words. Restate what you've done explicitly. Active 
Engagement: Recruit students to continue to add labels to the diagram, prompting to include specifics. 
Link: Remind students to add labels to their diagrams. (*add has labels that teach to the anchor chart)  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 38-41 for Link, Mid-workshop Teaching Point and Conferring and Small 
Group Share: Something you noticed a student doing during WW. Resources:  
Class shared writing how to make a peanut butter and jelly sandwich. Hard surface to write on and a Post-
it. Volunteer Teacher  
*See Getting Ready Box p. 36.  
Mid-workshop Teaching Point p. 40-41.  
   
Session 6: Writers Write As Many Books As They Can (pp. 43-52)  
Mini Lesson/Connection: - Gather students on the rug. Rally student's attention for increasing the volume 
of their writing.  
-Analogy: Teach to dance. Explain once you know how to do something we are able to do it faster. 
Suggested Activities: -You may choose to show students another demonstration to reinforce the 
last session. Teaching Point:  
Today I want to teach you that writers write and then add more and more to their writing. Active 
Engagement: Demonstrate a way of writing more. Set up an inquiry by asking kids to figure it out, with 
their partners, as a way of writing more. Explain one way that writers write even more is by problem 
solving on their own. Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 44-45 for Link, Mid-workshop Teaching Point and Conferring and Small Group Mid-
workshop Teaching Point: Keep your pen in your hand the whole time!  
Share: Build excitement explaining that tomorrow is a very special writing workshop. 
Resources:  



 
Read Session 6 p. 43.  
   
Session 7: Writers Reflect and Set Goals to Create Their Best Information Writing (pp.47-58) 
Connection: Gather students on the rug. -Writers hold onto and use things they've already learned.  
Briefly review the old anchor chart to make sure it is fresh in their minds. Teaching Point(s): -Today I 
want to teach you that even though we are learning important things about how-to writing, we still need 
to remember everything we have learned about writing informational books. Suggested Activities:  
Using two pieces of student writing show growth over time, highlight the idea that writer's grow when they 
set goals and work toward them. Suggest that students use the information Writing Checklist to 
determine which writing goals they have met and which they can work toward, making notes of each in a 
concrete way.  
Active Engagement: Tell students they will be noting goals accomplished and goals to work toward. 
Pass out gold stars and personal copy of Informational Writing Checklist. Go through goals, add a gold 
star if you have met the goal. Send students off to tell a partner what they are still working on and how 
they will meet their goal.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 54-56 for Link, Mid-workshop Teaching Point and Conferring and Small Group Mid-
workshop Teaching Point: Writers Want Feedback on Their Hard Work, p. 56.  
Share: Create a mini celebration, suggest that writers distribute their how-to books appropriate places 
around the classroom or school. Discuss something that happened during WW today. Resources:  
Information Writing Checklist, Gr K-1 (see page 53).  
Enlarged copies of 2 pieces of work. (Exemplars can be found on the Heinemann Website) 
A strip of 8 gold stars for each student.  
GKB3_AnchorChart-1 (1).pdf  

  
Evaluation / Assessment  
Formative: Performance: Authentic Task  
Students will be assessed through writing, small group instruction and individual conferences. 
Formative: Other: Teacher Observation  
Observe students planning their writing, writing, revising, reading their work like writers.  
On Demand Assessment  
Formative: Performance: Authentic Task  
Use a consistent prompt across classrooms/grade-levels.  
Prompt a piece of information writing the day before the assessment.  
Think of a topic you know a lot about. Tomorrow you will have 45 minutes to write an informational (all 
about) text that teachers others important ideas about that topic.  
CL_INFO_GK-G1.pdf  
  
Resources  
*See Getting Ready box for each lesson.  
   
*Additional resources (charts, rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  
Skills   
NJ: 2014 SLS: 21st  
Century Life and 
Careers  
NJ: All Grades   
Career Ready  
Practices  

   
Cookie Monster Makes a Sandwich  
https://www.youtube.com/watch?v=-3w8sE72wmE  

https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=2FB7EE1D-A3D0-4B08-9F96-00125B1C6188&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=2FB7EE1D-A3D0-4B08-9F96-00125B1C6188&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=2FB7EE1D-A3D0-4B08-9F96-00125B1C6188&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=2FB7EE1D-A3D0-4B08-9F96-00125B1C6188&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=28DB9229-7720-468F-ACCA-B734BDE6939D&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=28DB9229-7720-468F-ACCA-B734BDE6939D&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=28DB9229-7720-468F-ACCA-B734BDE6939D&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=28DB9229-7720-468F-ACCA-B734BDE6939D&


   
*Alphabet chart  
   

Career Ready 
Practices  
CRP4.  
Communicate  
clearly and  

 effectively and with 
reason.  
  
CRP6. Demonstrate 
creativity and 
innovation.  
  
CRP8. Utilize 
critical thinking to 
make sense of 
problems and 
persevere in solving 
them.  
  
Copyright © State 
of New Jersey, 
1996 - 2016.  

  
Teacher Notes  
Remind students to carry on independently. A fun way to do this might be a song.  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
*It is imperative that the teacher read through each lesson in the teaching manual to gain full understanding 
of the lessons.  
*The pre/post on-demand assessments show what student is capable of completing on their own. The 
last piece of writing for the unit shows what students can do with teacher guidance. Compare students’ 
on-demand, final piece (from final Informational unit), and the post-assessment administered after the 
final informational unit to note growth over time.  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  
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Proficiency / Objectives  
Writers will be able to:  

• identify the characteristics of How-to books.  
• work independently.  
• begin to stretch sounds in words.  
• read like a writer.  

 
 •  improve their writing by revision and editing.  

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

• What are the characteristics of a how-to book?  
• What do writers do to improve their writing?  

  
Enduring  
Understanding   
How to writing is a 
type of writing using 
words to teach 
others how to do 
something.  
Writers use their 
words in sequential 
order to explain how 
to complete the 
steps of a process to 
teach how to do 
something.  



  
Suggested Activities  
Unit 3 Information: How-To Books: Writing to Teach Others  
Bend ll: Using Mentor Texts for Inspiration: Revising Old How-to Books and Writing New Ones  
   
Session 8: Writers Emulate Features of Informational Writing Using a Mentor Text (pp. 60-77) 
Connection: Gather students on the rug. Tell students that their how-to books have inspired you to read 
more of this genre. You found yourself reading differently because you've been a writer of how-to books. 
Teaching Point(s):  
-Ask the question/inquiry: What are the things how to writers do that I might try and why does the author 
do those things? Ask students to try what the author does in their own writing. Suggested Activities:   

 



- Inquiry Set-up:  
Set children up for a mini inquiry: set them up to study this mentor text for something they could try in 
their own writing.  
Active Engagement:  
-Read aloud a selection of the mentor text, encouraging writers to notice the text features. (Project book 
using the document camera.)  
- The mentor text My First Soccer Game by Alyssa S. Capucilli. The book includes a list of what is 
needed to play soccer, diagrams, and explicit teaching pictures. Steps are numbered.  
-Ask children to report on their findings and chart with quick picture clues for easy reference later.  
-Ask children to apply something form the chart to a class piece of how-to writing.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 64-66 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources:  
*See Getting Ready Box p. 60.  
Chart paper for a new anchor chart Learning From a Mentor text p.63 
See pg. 66 for Mid-workshop teaching point.  
   
Session 9: Writing for Readers Using the Word YOU (pp. 68-73)  
Connection: Gather students on the rug. Tell students that they have learned enough to graduate from 
the old How-to Writing chart to a new Learning from a Mentor How-to Text Chart. (See p.69-70 for more 
information)  
-Present small copies of old chart to all writers, calling these certificates attesting to all that children now 
know and do always.  
-Replace old anchor chart with a new chart, putting it in a place of honor. (see pg. 69). Teaching 
Points:   
-Today I want to teach you that when you are writing your words need to reach the reader. One of the 
best ways to do this is to use the word YOU. Suggested Activities:  
-Recruit students to study the way a mentor author writes directly to the reader/direct address. Point out 
what the writer could have done but didn't to highlight the use of direct address.  
-Provide examples: First you... Then you... After that you... You 
should... -This will prevent the writer from writing a narrative. Teaching:  
-Recruit students to study the way a mentor author writes directly to the reader/direct address. Active 
Engagement:  
-Allow students an opportunity to try this by writing in the air directly to their partner, who assumes the 
role of the reader. Share ideas that you hope the writer will keep in mind as they begin writing new 
books.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 71-72 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 68.  
See page 72 for Mid-workshop teaching point.  
   
Session 10: How to Book Writers Picture Each Step and Then Choose Exactly Right Words (pp.  
74-81)  
Connection: Gather students on the rug. Remind students that sometimes in our earlier writing, our 
steps were not carefully thought out. The directions that were written/produced had not worked. 
Teaching Points:   
-Today I want to teach you that in order to write How-to steps that a reader can easily follow, it is to 
remember yourself doing something and picture it like a video in slow motion, checking to make sure you  



 



are writing the exact words to describe what you just did. Suggested 
Activities:  
-Writers work hard to choose exactly the right words to match what they want to say. Precision counts, 
and leads writers to draft and revise. Demonstrate how an author envisions a step in her how-to book 
and tries out different words until she finds exactly the right ones. Active Engagement: -Channel 
students to recap the demonstration of picturing a step and choosing exactly the right words.  
Rally writers to picture each step and choose the right word to match. Link/Mid-Workshop 
Teaching/Conferring and Small Group:  
See pages 77-79 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 74.  
See page 78 for Mid-workshop teaching point.  
   
Session 11: Elaboration in How to Books (pp. 82-89)  
Connection: Gather students on the rug. Tell a real life story about a time when warnings help to avoid a 
mishap.  
Teaching Points:  -Today I want to teach you that writers don't just teach steps, they add 
warnings and tips. Suggested Activities:  
-Read aloud a mentor text and ask writers to notice the warnings and tips.  
-Clarify student steps with warnings, suggestions, or tips.  
-Teacher will have to determine how partnerships will be formed later in the lesson. (Groups of students 
with similar interests). Active Engagement:  
-Suggest that students add similar warnings or tips to a class text. Imagine possible mishaps and add 
cautionary notes. Turn and talk with partners to share warnings or tips that might help How-to book 
readers avoid mishaps.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 86-87 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources:  
*See Getting Ready Box p. 82.  
Anchor chart p. 85  
See page 87 for Mid-workshop teaching point.  
   
Session 12: Balance on One Leg Like a Flamingo (pp. 90-98)  
Connection: Gather students on the rug. Review and Celebrate all that the writers have learned so far. 
Teaching Points:  -Today I want to teach you that writers also teach others how-to do something by 
making comparisons. Suggested Activities:  
-Ask volunteers to follow your directions. Alternate giving a stark command with a direction that explains 
how to do the same thing, using the word like and a comparison. This will highlight the value of 
comparisons.Give the whole class an opportunity to play.  
-Teacher may want to pull a few small groups with similar interests to create some precise words 
lists.  
Active Engagement: -Guide students to come up with comparisons for one step 
of their how-to books. Link/Mid-Workshop Teaching/Conferring and Small 
Group:  
See pages 94-96 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  



Resources:  
*See Getting Ready Box p. 90.  
Anchor chart p. 91  
See page 95 for Mid-workshop teaching point.  
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
Observe writers building their writing stamina. Observe writers organizing their writing.  
Observe writers sketching their ideas. Observe writers listening for sounds in words. Observe writers 
writing words using the word wall.  
   
Gather students with similar needs during conferences.  
  
Resources  
   
*Additional resources (charts, rubrics, exemplars) available on the following 
website:  
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   

  
Teacher Notes  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  

  
Unit Planner: Unit 3: How-to  

  Books Bend lll: Information    
KWR Writing Grade K  
Thursday, October 26, 2017, 9:03PM  

Elementary Schools > 2017Language Arts > KWR Writing Grade K > Week 17 - Week -2018 > 

Kindergarten > English  Last Updated: 2017 by Tara SnellingsSunday, September 10, 
     

18  
Breiten, Laura; Hemenway, Kelly; Snell, Karen; Snellings, Tara  

http://www.rubicon.com/
http://www.rubicon.com/


  
Proficiency / Objectives  
Writers will be able to:  

• identify the difference between writing that tells a story (narrative writing) and writing that 
teaches (procedural writing).  

• generate many ideas for how-to books.  
• write out steps that will teach readers how to do something.  
• draw illustrations that will help teach readers how to do something.  
• work with partners to determine the accuracy of their how-to writing.  
• use transitional words to help readers follow the steps in their how-to writing.  

  
Standards  
NJ: 2016 SLS: English Language Arts  

 



NJ: Kindergarten   
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of 
the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., 
nap and tap; cat and cot). Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

• What are the characteristics of informative and explanatory texts?  
• How does a writer share information about a topic?  

  
Enduring  
Understanding   
How to writing is a 
type of writing using  



 
 words to teach 

others how to do 
something. 
Informational and 
explanatory text 
provides facts, 
directions, explains 
and/or gives 
information about a 
topic.  
Writers convey a 
main idea with 
supporting details to 
help the reader 
understand the 
topic.  



  
Suggested Activities  
Unit 3 Information: How-To Books: Writing to Teach Others   
Bend lll: Keeping Readers in Mind  
   
Session 13: Writers Write How-to Books about Things They Learn throughout the Day and 
From Books (pp. 100-105) Connection:  
Gather students on the rug.-Draw students' attention to the artifacts you've collected, suggesting 
that these artifacts can help them think about how-to book topics. Teaching Point(s):  
-Today I want to teach you that all of us have learned things at home and school. You can help others 
learn just as you did in school yesterday!  
-An object can remind us of what we have learned. Suggested 
Activities:  
-Gather samples and artifacts/materials for various activities done in your classroom 
daily. -Demonstrate how you can use artifacts to get ideas for your next how-to book. 
Active Engagement:  
-Organize students to examine artifacts, using them to spark memories of things students have learned 
how to do.  
-Channel steps of how-to book topics across fingers.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 102-103 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 100.  
Artifacts from students' day: various materials, computers, paints, basketball etc. 
See p. 103 for Mid-workshop teaching point.  
The Peanut Butter and Jelly Song  
   
Session 14: Writing a Series or Collection of How-to Books to Teach Others Even More about a 
Topic (pp. 106-111) Connection:  
Gather students on the rug.-Show students a selection of how-to books about the same topic, asking 
them what they notice. Teaching Point(s):  
-Today I want to teach you that when you really love a topic, or something is very important to you, you 
can write lots of how-to books about that topic by thinking about it in many ways.  

 



Suggested Activities:  
-Share an example of a student who has already written many books about the same topic.  
-Recruit the class to generate ideas for the next step. (EX: All cooking books, all how-to play sports etc.) -
Share one child's next steps, and quickly demonstrate how to get started making a collection of how-to 
books.  
-Show various how to books on the same topic. (EX: recipe books) Active 
Engagement:  
-Ask students to plan for another how-to book about the same topic.  
- Restate the process of creating how to books explicitly, step by step, making it transferable.  
-Share resources that are available to students.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 109-110 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 106.  
See p. 110 for Mid-workshop teaching point.  
Student Sample of a collection of similar how-to books/same topic  
   
Session 15: Writers Can Write Introductions and Conclusions to Help Their Readers (pp. 112-120) 
Connection:  
Gather students on the rug.-Show students that introductions are necessary by explaining that you, along 
with many other grown-ups, have never even heard of a familiar fad that is currently popular with your 
class.  
Teaching Point(s): -Today I want to teach you that how to writers often write a special page to the reader 
to give information about a topic the reader may never have heard of, in order to help better understand 
the topic. Suggested Activities:  
-Invite students to role-play being an uninformed reader, and recruit the class to help generate an 
introduction that provides background knowledge.  
-Model a simple introduction leaving out important information.  
-Use a mentor book with a simple introduction for students to model.  
Active Engagement:  
-Recruit students to write a better introduction for the class book.  
-After students discuss, elicit a few responses.  
-Debrief in a way that emphasizes part of this work that can transfer to other books, on other days. 
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 117-118 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 112.  
See p. 118 for Mid-workshop teaching point.  
Class How-to Book  
   
Session 16: Writers Use Everything They Know to Make Their How-to Books Easy to Read (pp. 
121-130)  
Connection:  
Gather students on the rug.-Prepare students for interactive writing and draw their attention to the chart, 
Making Writing Easy to Read. Teaching Point(s):  
-Today I want to teach you that writers don't wait until they are done writing to see if their writing is easy 
to read. They check it and work on it all of the time, using all of their strategies. Suggested Activities:  
-Teacher should have tools for using whiteboards.  
-Teacher should have mentor text for students to reference.  



Interactive Writing  
-Invite students to Share the pen with you. I need your help to make our writing as easy to read as 
possible. Begin.  
-Ask what else we can add/write.  
Active Engagement:  
-Keep the entire class engaged by having them write on their whiteboards.  
-Reread the new sentences and encourage students to always use what they know to make their writing 
easy to read.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 126-127 for Link, Mid-workshop Teaching Point and Conferring and Small Group 
Share: Teacher will highlight something that happened during WW.  
Resources: *See Getting 
Ready Box p. 121.  
See p. 127 for Mid-workshop teaching point.  
Interactive writing: Small dry erase boards, markers, erasers Making 
Writing Easy to Read, Post-its  
Old student writing to look at for ideas.  
Use the Information Writing Rubric or benchmark samples to guide conferring.  
  
Evaluation / Assessment Other: 
Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
   
*Additional resources (charts, rubrics, exemplars) available on the following 
website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   
  

  
Teacher Notes  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
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• identify the difference between writing that tells a story (narrative writing) and writing that teaches 
(procedural writing).  

• generate many ideas for how-to books.  
• write out steps that will teach readers how to do something.  
• draw illustrations that will help teach readers how to do something.  
• work with partners to determine the accuracy of their how-to writing.  
• write an introduction page for their how-to books.  
• write a materials list for their how-to books.  
• write an ending page for their how-to books.  
• use the writing around the classroom and chunking strategies to spell words.  
• use either a period or exclamation mark at the end of each sentence in their how-to books.  
• use transitional words to help readers follow the steps in their how-to writing.  
• give how-to books as gifts.  

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters. 
Copyright © State of New Jersey, 1996 - 2016.  



  
Essential Questions  

  
Enduring  
Understanding   

 
• How do writers improve the quality of their how-to books?  
• What other strategies (that I have already learned in Writing Workshop) can 

I use to emphasize certain parts of my how-to book to the reader?  

How to writing is a 
type of writing using 
words to teach 
others how to do 
something. Writers 
make their books 
look the best they 
can before they put 
them out into the 
world.  
Writers add color to 
their pages, make a 
cover with a creative 
title, and add an 
introduction, a 
conclusion and a 
dedication page.  



  
Suggested Activities  
Unit 3 Information: How-To Books:Writing to Teach Others  
Bend lV: Giving How-To Books as Gifts  
   
Session 17: How-to Books Make Wonderful Gifts (pp. 132-38) 
Connection:  
Gather students on the rug. -Using a personal example, explain that how to books make wonderful 
gifts and can be dedicated to a particular reader. Teaching Point(s):  
-Today I want to teach you that How-to books make wonderful gifts!  
-Writers often write for people they care about.  
-Writers dedicate their books to these people. Dedications are for people the writer really cares about. 
Suggested Activities:  
-Think aloud as you weigh possible dedications and tuck in tips for choosing a recipient that makes 
sense.  
-Model writing a dedication page.  
-Show students examples of dedication pages in books.  
Active Engagement:  
-Encourage students to choose one of their how-to books and decide whom it will be dedicated. -Rally 
students to try today's work in the context of ongoing writing work.  
-Build energy for the approaching end of the unit.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 135-136 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
Resources: *See Getting 
Ready Box p. 132.  
*See p. 136 for Mid-workshop teaching point.  
*Self-assessment and goal setting (p. 137).  
Send home an envelope and ask parents to address it (and return with a stamp) to someone the child 
wants to give the book as a gift.  
   
Session 18: Preparing for A Publishing Party (pp. 139-145) 
Connection: Gather students on the rug.  
-Students have 3 jobs: Writers, teachers and today they become editors. -Editors 
make writing easier for people to read.  
Teaching Point(s):  

 



-Today I want to teach you that editors make writing easier for people to read!  
-Use our editing checklist to make sue that you have used capital letters, and you spell the word wall 
words correctly.  
Suggested Activities:  
- Prepare students to use the editing checklist and pointers.  
-Demonstrate how to use the pointer to check for one element of writing and ask students to give it a try.  
-Writing pieces will be celebrated as they are.  
-Teachers may plan a celebration that is appropriate for the class. Active 
Engagement:  
-Encourage students to use their editing pointers to check for the items on the editing checklist: check the 
word wall words, word by word, page by page.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 141-144 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Students will then come back to the carpet and teacher will highlight something that happened 
during WW.  
-Compliment the class on their editing work.  
-Review the checklist and remind students that they can use this editing checklist with any piece of 
writing.  
-Writers can add to their checklist to differentiate based on their personal needs.  
Resources:  
*See Getting Ready Box p. 139.  
Student Folders, editing checklist  
*See p. 144 for Mid-workshop teaching point.  
popsicle stick pointers  
   
Session 19: Publishing Celebration Writers are Teachers (pp. 146-
50) Celebration: Allow students to share their writing with families or 
another class. Suggested Activities: -Teachers may plan a celebration 
that is appropriate for the class. Celebration Walk/Share:   
-After students have finished reading their how to books, gather students into a circle.  
-Thank guests for coming and thank the writers for sharing their topics.  
-Tell the guests that we are going on a celebration walk.  
-Send the books out to someone in the school or the designated person the student has 
chosen. Resources: *See pp.146-149.  
   
Post Assessment: See Assessment section below. Also see specific on-demand assessments, 
including specific prompts, in the book entitled Writing Pathways: Performance Assessments and 
Learning Progressions, K-5.  
   

  
Evaluation / Assessment Goal 
Setting/ Self Assessment  
Summative: Performance: Authentic Task  
CL_INFO_GK-G1.pdf  
Other: Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
*Additional resources (charts, rubrics, exemplars) available on the following 
website:  
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   

https://pthsdk12.rubiconatlas.org/Atlas/View/File?AttachmentID=12082&SourceSiteID=5888&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?AttachmentID=12082&SourceSiteID=5888&


  
Teacher Notes  
This is the final bend in Unit 3 and will include an author's celebration. Please read pages 146-150 prior to 

beginning this bend as it will help you prepare for the celebration. Adjust pacing as necessary. The unit 
includes presentation of material through multiple modalities such as visual, auditory, and kinesthetic to 

address the unique learning styles of all students. Assign, assess and modify if necessary to address the 
specific needs of the learner. The teacher will individually conference with each student to address 

specific needs of the writer. Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  
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Proficiency / Objectives  
Writers will be able to:  

• write an opinion text.  
• spell words phonetically.  
• identify their opinion and write supporting details.  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 

 



and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RL.K.7. With prompting and support, describe the relationship between illustrations and the story in 
which they appear (e.g., what moment in a story an illustration depicts).  
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RL.K.8. (Not applicable to literature)  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
RL.K.10. Actively engage in group reading activities with purpose and 
understanding. Reading: Informational Text Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, 
what, where, when, why, how).  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.K.2. With prompting and support, identify the main topic and retell key details of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.K.7. With prompting and support, describe the relationship between illustrations and the text in which 
they appear (e.g., what person, place, thing, or idea in the text an illustration depicts).  
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.K.8. With prompting and support, identify the reasons an author gives to support points in a text. 
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
RI.K.10. Actively engage in group reading activities with purpose and understanding. Reading: 
Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  



c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 

(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 

most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.  
c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap 

and tap; cat and cot).  
Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, using 
valid reasoning and relevant and sufficient evidence.  
W.K.1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a 
reader the topic or the name of the book they are writing about and state an opinion or preference about 
the topic or book (e.g., My favorite book is…).  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 
which they name what they are writing about and supply some information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and add 
details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject under 
investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  

 



NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2b. Recognize and name end punctuation.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings. 
L.K.5. With guidance and support from adults, explore word relationships and nuances in word 
meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
How do writers communicate their opinion through writing?  

  
Enduring  
Understanding   
Persuasive writing 
is a type of writing  



 
 using words to 

make a change. 
Writers can express 
an opinion or state 
a preference by 
creating a pattern.  



  
Suggested Activities  
Unit 4: Persuasive Writing of All Kinds: Using Words to Make Change 
Bend 1: Exploring Opinion Writing: Making Our School a Betters Place  
   
Session 1: Words Are Like Magic Wands: They Can Make Things Happen (pp.2-10)  
Connection: Gather students on the rug. There are problems in the world we wish we could fix, cite 
a few, and ask if children have ever seen problems. Teaching Point(s):  
-Today I want to teach you that writers must first ask, "Where is there a problem?" -Writers 
must think of ways to solve it.  
-Writers write to make things better. Suggested 
Activities:  
Demonstrate thinking of a problem in school or neighborhood, thinking of a way to fix it, and then 
ask,"Could I write something to make it better?"  
-Debrief by describing what you've done in a way that children can transfer to their own writing.  
-The teacher can share a familiar read-aloud and writes title.Then the teacher will create an anchor chart 
using the title of the story.  
-Teacher will give an example of opinions and students will add their opinion to the chart. 
Active Engagement:  
-Channel writers to share problems they see and to imagine ways they could write to address the 
problems.  
-Coach children's work, using voiceovers to the go to the next step and think about the kinds of 
writing they can do, and the audience they need to address, to solve the problems. (See p.7 for mid-
workshop teaching point.)  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 5-8 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Remind students that writers learn from other writers, invite children to inquire into what 
another writer has done that they could transfer to their own writing. Resources:  
*Review pp. vi-vii.  
*See Getting Ready Box p. 2.  
Mid-workshop Teaching Point p.7.  
Established writing partnerships  
Variety of paper choices  
Writers Make the World Better Anchor Chart  
   
Session 2: Convincing People: Providing Reasons and Consequences (pp.11-19)  
Connection: Gather students on the rug. Tell a story about someone who was influential (Pied Piper).  
Suggest that their goal is to write in ways that rally people to follow you. 
Teaching Point(s):  
-Today I want to teach you that you can be like the Pied Piper. Writers can get people to follow them 
using words.  
- The more reasons you give people to follow your idea, the more convincing you will be. Suggested 
Activities:  
-Tell students that you are not convinced what you wrote yesterday was very convincing. Mull it over, and 
make it more persuasive.  
-Show children that writing is more apt to persuade people to take an action if it cites multiple reasons why 
an idea should be followed.  

 



-Recap the process, emphasizing the transferable aspect of this strategy. Active 
Engagement:  
-Channel writers to tell each other how they would make the writing they did the previous day more 
convincing by adding in more reasons.  
-Repeat teaching point. -Remind writers that their writing will be more convincing if they included many 
reasons.Send students off to write.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 15-18 for Link, Mid-workshop Teaching Point and Conferring and Small Group 
Share: Channel writers to reread their writing, identifying where they tried to convince 
people, highlighting what they did that others could try. Resources:  
*See Getting Ready Box p. 11. Mid-workshop 
Teaching Point p.16.  
   
Session 3: Don't Stop There! Generating More Writing for More Causes (pp.20-27)  
Connection: Gather students on the rug. Tell writers that they remind you of the Lorax, and retell the 
story of how he cares so much about the trees that he tries to convince everyone to care for them..  
Teaching Point(s): This lesson may be divided into 2-3 mini-lessons.  
-Today I want to teach you that opinion writers don't just write one thing and say, "I hope that helps, but 
it's not my business."  
-Writers keep writing more and more to tackle the problem they see.  
-Writers write to different people, in different ways, and give different solutions. 
-Today I want to teach you that writers keep at it. Suggested Activities:  
-Refer to the previous day's chart and lesson, revising both to say that writers work on a lot of writing to 
address problems in the world. (Change chart by adding We care a whole awful lot, just like the Lorax!) -
Discuss other kinds of writing (other than a book) that could address the issue under consideration, and 
then lead in generating possible genre.  
-Name what you did that makes the work you've taught.  
-Make it transferable to the student's own writing and replicable another day. Active 
Engagement:  
-Have writers reflect on the writing they have already done.  
-Get them to go a step further and imagine another text they could make to address the same problem in 
a different way.  
-Students turn and talk with writing partner to rehearse their opinion letters using the touch organizer and 
share their reasons.  
-Repeat teaching point. Send students off to write.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 24-26 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Study the social action song. Listen to the song, (one refrain), and use that song as a mentor text. 
-Notice what the author did to make the song persuasive.  
-Share observations about the text/song as a class.  
-Debrief to communicate students observations transferable. 
Resources:  
*See Getting Ready Box p.20.  
Mid-workshop Teaching Point p.25.  
Study a mentor text/ Social Action song  
Recording of If I Had a Hammer by P. Seeger See page 20 for a list of other songs.  
Anchor Chart:  
Writers Can Make the World a Better Place Chart (p.22)  
Writers Can Make a ... (p.23)  
   
Session 4: Writers Reread and Fix Up Their Writing (pp.28-35)  
Connection: Gather students on the rug. Tweak the Social Action song to meet your needs. (p.30) 
Teaching Point(s):  



 



-Today I want to teach you that writers don't wait for someone else to tell them how to make their writing 
better. (more convincing or persuasive)  
-Writers reread their writing and ask, "How can I make this even better?" 
-Writers are the bosses of their own work. Suggested Activities:  
-Remind students that they are in charge of their own writing. Students need to make decisions about 
whether their piece is done or needs further revisions.  
-Have the class join in rereading the book you've written about a school problem. Recruit their help to 
make it more convincing.  
-Demonstrate the process of adding more reasons to address the problem.  
-Reiterate what you've done, making it transferable to another day/another piece of 
writing. -Teachers may want to use sentence starters such as: I think... Active 
Engagement:  
-Recruit students to reread their own writing.  
-Decide ways to make it more persuasive.  
-Channel students add a post-it in their text where they could revise and make it more persuasive.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 33-34 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share:  
-Champion one child who came to a tricky word and instead of asking for help, stretched out the word 
like a rubber band independently.  
-Repeat teaching point. Send students off to write. 
Resources:  
*See Getting Ready Box p.28.  
Mid-workshop Teaching Point p.34.  
Read pp.28-29.  
When We Are Done, We've Just Begun Chart (p.31)  
   
Session 5: Spelling Strategies Give Writers Word Power (pp.36-43)  
Connection: Gather students on the rug. Act helpless and needy over everything.  
-You can't find tools or spell hard words.  
-Children will give you ideas of what to do, act persuaded.  
-This lesson is about the importance of being a problem solver.  
-Collect suggestions to help solve the hard writing work.  
-Children need to be self-reliant problem solvers to spell hard words and solve other challenges. 
Teaching Point(s):  
-Today I want to teach you that when words are hard to spell writers don't say help me!  
-Writers think about the ways they know how to write.  
-Writers use many strategies to spell words the best they can. Suggested 
Activities:  
-Collect strategies for spelling hard words and demonstrate the strategies.  
-Restate the teaching point and remind students to draw on their growing repertoire of spelling 
strategies. -Encourage conversations around other things which students can have opinions. (Ex. I think 
summer is the best. I like it so much because school is done and we can swim all the time!) Active 
Engagement:  
-Coach children to spell challenging words on their whiteboards, using all of their strategies. -
Debrief so the strategies will be transferable the children will often use.  
Repeat teaching point. Send students off to write.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 40-41 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share:  
-Ask students to reread the work they have already done, and choose one piece for an upcoming mini 
celebration.  
Resources: *See Getting 
Ready Box p.36.  
Mid-workshop Teaching Point p.41.  



 
Writer's Don't Say Anchor Chart p.39  
How to turn a Word into A Snap Word  
   
Session 6: Hear Ye! Hear Ye! Writing to Spread the Word (a Mini-Celebration) (pp.44-52) 
Connection: Gather students on the rug.  
-Tell a time on TV when people protested a problem.  
-Suggest that those people on TV resemble your students, except for one 
thing. -We need an audience to write for. Teaching Point(s):  
-Today I want to teach you that writers don't wait around quietly, hoping someone will ask them about 
their opinion!  
-Writers get their words out into the world so lots of people will know what they care about. Suggested 
Activities:  
-Have students watch as you demonstrate the process of re-reading your text. Think about who needs to 
read your work.  
-Channel students ask the same questions of the piece of work they have selected to publish. 
Active Engagement:  
-Coach children to watch you do one more step.  
-Think about how your writing can reach people/readers.  
-Demonstrate the work students will do when they go back to their writing spots.  
-Send writers off to make plans with their partners.  
-Debrief so the strategies will be transferable the children will often use. Link/Mid-
Workshop Teaching/Conferring and Small Group:  
See pages 48-50 for Link, Mid-workshop Teaching Point and Conferring and Small 
Group Repeat teaching point. Send students off to write. Share:  
-Show students how your tone of voice influences the attention others pay to you.  
-Speak in a quiet voice and then loud and proud.  
-Explain that the way a person speaks influences the way others perceive the message.  
-Provide an opportunity for students to practice reading their persuasive writing. 
(You may want to allow for an extra session to reread and practice tone.) 
Resources:  
*See Getting Ready Box p.44.  
Mid-workshop Teaching Point p.50.  
Writer's Don't Say Anchor Chart p. 39  
How to turn a Word into A Snap Word p. 41  
Writers Write to Make the World Better! p. 47  
*Use the Opinion Writing Checklist for planning revisions and self-assessment  

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
Ongoing assessments of teacher observations/conferring notes  
Conferences  
Writing folders with student work 
Published pieces  
Other: Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
Call to Action Song: See link below: If I had a Hammer  
   
*Additional resources (charts, rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   



• Anchor Charts – Strong Feelings Chart  
• Class Opinion Chart  
• Mentor Texts   
• Teacher and class sample story/stories  

If I had a Hammer  

 

  
Teacher Notes  
The unit includes the presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
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Proficiency / Objectives The 
Writer will be able to  

• write an opinion text.  
• spell words phonetically.  
• identify their opinion and write supporting details.  
• read like writers and notice the characteristics of persuasive letters.  
• think and talk about things they wish to change.  
• learn the format of a letter.  
• write letters to persuade.  
• write independently with stamina.  
• revise and edit their letters.  

  
Standards  

 



NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story. Range 
of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
RL.K.10. Actively engage in group reading activities with purpose and understanding.  
Reading: Informational Text  
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.K.8. With prompting and support, identify the reasons an author gives to support points in a text. 
Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence.  
W.K.1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell 
a reader the topic or the name of the book they are writing about and state an opinion or preference 
about the topic or book (e.g., My favorite book is…).  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  



 
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How do writers communicate their opinion through writing?  

  
Enduring  
Understanding   
Persuasive writing 
is a type of writing 
using words to 
make a change.  



  
Suggested Activities  
Unit 4: Persuasive Writing of All Kinds: Using Words to Make Change  
Bend 2: Sending Our Words Out Into the World: Writing Letters to Make a Change  
   
Session 7: Writing Letters that Reach People (pp.54-61)  
Connection: Gather students on the rug. Share examples of the writing that children sent into the world 
during the last session.  
-During the last part of the bend, students wrote many different kinds of writing.  
-Now we will focus on letter writing.  
-Refer to Writers Make the World a Better Place Anchor Chart (p.57). Follow the chart to generate 
ideas for content and audience for your letters. Teaching Point(s):  
-It helps writers to imagine that the person you are writing to is standing beside you, and then record what 
you say.  
Suggested Activities:  
-Demonstrate the fine line between talking to someone and writing to that person. Start the letter the 
class has decided to write by saying sentences to imaginary readers sitting near, and then recording 
what you say.  
-Work together to give details or examples of a letter to the imaginary person.  
-Encourage students to approximate writing opinion letters based on what they learned from mentor 
texts. -It is important students have background knowledge about the parts of a letter. Active 
Engagement:  
-After writing half the letter yourself, ask for student input, (in the air writing), what would they add? Get 
more ideas for content from the class.  
-Retell the work you did today, make work transferable to another text. (Next session generate ideas for 
letter writing).  

 



-Suggest that students not write an individual letter- (topics still need to be generated). This session write 
a letter for support of a class post office. Have each student write something to support developing a 
class post office. (Discuss materials that would be needed for post office). Allow students to write hasty 
letters to be finished today.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 59-62 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Provide closure to the post office letter project, remind students that tomorrow they will 
write letters of their own topic. Help kids generate topics for tomorrow's letter writing. Resources:  
Writers Make the World Better! Anchor Chart p. 57 
Click, Clack, Moo: Cows That Type (D. Cronin) *See 
Getting Ready Box p. 54.  
Mid-workshop Teaching Point p. 61.  
A variety of Letter Writing Choices  
   
Session 8: Studying a Mentor Text (a Guided Inquiry) (pp.65-74)  
Connection: Gather students on the rug. Students will revise the shared letter the class has begun and 
realize you are not sure what makes a great persuasive letter.  
-Share a well-written mentor text persuasive letter- written by a child.  
Suggested Activities: Guided 
Inquiry:  
-Name a question that will guide the class inquiry. In this case, What does Lily do to convince her reader 
to help make things better?  
-Investigate Lily's letter.  
-Guide students through the steps to discover answers to the inquiry 
question. -Coach students to study the structure, voice, word choice, and 
craft. Active Engagement:  
-Listen to the student observations. Repeat what they say using precise language. Record on a chart. -
Restate the details students noticed to create the list. Reconvene the group and restate the details 
students noticed to create a class list.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 70-71 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share: 
Remind kids that they need to make sure their letter is easy to read. Refer to chart. Resources:  
Enlarged copy of Lily's letter.  
What Makes Writing Easy to Read? Anchor Chart  
Chart paper and markers to list strategies of persuasive letter writing.  
*See Getting Ready Box p. 65.  
Mid-workshop Teaching Point p. 71.  
A variety of Letter Writing Choices  
   
Session 9: Knowing Just What to Say (pp.74- 81)  
Connection: Gather students on the rug. Tell a story about someone who adjusted his/her letter to suit 
very different audiences.  
-Explain the point, when we want to reach someone, it helps to tailor the message. Suggested 
Activities:  
Encourage conversations around other things which students can have opinions. 
Teaching Point (s): -Persuasive writers write many letters to fix problems they see. 
Suggested Activities: Refer to the letter written in session 7, generate plans for 
new letters to new readers.  
-Coach writers to ask what they need to tell this reader, and tailor the message 
accordingly. -Send writers off to write letters to multiple people, a new audience. Active 
Engagement:  
Channel kids to think of the letters they wrote the preceding day and ask, "Who else could help? and plan 
to write more letters, tailoring them to the new readers.  



 



Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 78-79 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share:  
-Teach students that writers included feelings about the problem they are trying to fix. -
Have students reread the letter and consider adding feelings, using revision strips. 
Resources:  
Chart paper and Markers  
*See Getting Ready Box p. 74.  
Mid-workshop Teaching Point p. 79.  
A variety of Letter Writing Samples  
Share Class Letter Writing (From Session 7)  
Clipboards and writing folders, revision strips  
   
Session 10: How Can We Make it Better? Imagining Solutions (pp. 82-91)  
Connection: Gather students on the rug. Recall observations the class noticed after studying a mentor 
text letter.  
- Point out the mentor author possible solutions. Teaching 
Point (s):  
-Persuasive writers suggest solutions to problems they see, include fix-it ideas in writing. 
Suggested Activities: Teaching: Reread the class letter written earlier in the bend.  
-Recruit suggestions to add to the letter.  
-Encourage conversations around other things which students can have opinions. 
Active Engagement:  
-Have students reread their most recent letter and checking for possible solutions.  
-If not work with a partner to generate ideas.  
-Listen in as children write-in-the air, adding ideas to their letters.  
Link: Remind students of all they should be working toward, send them off to continue old letters or start 
a new one.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 86-88 for Link, Mid-workshop Teaching Point and Conferring and Small 
Group Share: -Give students an opportunity to read through their letters, choosing one to 
mail. Resources:  
We Can Be Really Convincing Chart 
*See Getting Ready Box p. 82.  
Mid-workshop Teaching Point p. 87.  
Share Class Letter Writing (From Session 7)  
Several Letter Samples  
   
Session 11: Wait! What's That Say? Fixing Up Letters before Mailing Them (pp.92-94)  
Connection: Gather students on the rug. Remind students that letter writers need to check their 
letters to make sure they will be easy to read before mailing them. Teaching Point(s):  
-Writers check over their work very carefully! Suggested 
Activities:  
-Look at the editing checklist as a group.  
- Look over your work and find the parts that are unclear.  
-Give students an opportunity to practice this. 
Active Engagement:  
-Model how to do this, have class help you fix up a letter.  
-Send students off to work independently.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 93-94 for Link, Mid-workshop Teaching Point and Conferring and Small Group Confer 
and Small Group Work:  
Focus conference on Spelling strategies and conventions.  



 
Share: -Ask writing partners to look over work, making 
final edits. Resources: Writing partners  
Shared writing  
GKB4S08_CH_WritingEasyRead.pdf  

  
Evaluation / Assessment  
Other: Teacher Observation Observe students writing persuasive letters. 
Observe students reading like writers.  
Observe students participating in generating class letters.  
  
Resources  
   
*Additional resources (charts, rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  
Skills   
NJ: 2014 SLS: 21st  
Century Life and 
Careers  
NJ: All Grades   
Career Ready  
Practices  
Career Ready 
Practices  
CRP4.  
Communicate  
clearly and 
effectively and with 
reason.  
  
CRP6. Demonstrate 
creativity and 
innovation.  
  
CRP7. Employ valid 
and reliable 
research strategies.  
  
CRP8. Utilize 
critical thinking to 
make sense of 
problems and 
persevere in solving 
them.  
  
Copyright © State 
of New Jersey, 
1996 - 2016.  
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Teacher Notes  
The unit includes the presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  

  
  
  

Unit Planner: Unit 4: Persuasive  
  Writing...Kinds Bend III    

KWR Writing Grade K  
Thursday, October 26, 2017, 9:06PM  

Elementary Schools > 2017Language Arts > KWR Writing Grade K > Week 25 -2018 > Kindergarten > 

English - Week Last Updated: by Tara SnellingsSunday, September 10, 2017     

26  
Breiten, Laura; Hemenway, Kelly; Snell, Karen; Snellings, Tara  
  
Proficiency / Objectives The 
Writers will be able to:  

• read like writers and notice the characteristics of persuasive letters.  
• think and talk about things they wish to change.  
• learn the format of a letter.  
• write letters to persuade.  
• write independently with stamina.  
• revise and edit their letters.  

http://www.rubicon.com/
http://www.rubicon.com/


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., 
who, what, where, when, why, how) Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). a. 
Recognize and produce rhyming words.  
b. Count, pronounce, blend, and segment syllables in spoken words.  
c. Blend and segment onsets and rimes of single-syllable spoken words.  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
e. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words.  



 

 

Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and 
encoding words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many 
of the most frequently used sounds of each consonant.  
b. Associate the long and short sounds with the common spellings (graphemes) for the five major 
vowels.  
c. Read high-frequency and sight words with automaticity.  
d. Distinguish between similarly spelled words by identifying the sounds of the letters that differ 
(e.g., nap and tap; cat and cot).  
Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence.  
W.K.1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they 
tell a reader the topic or the name of the book they are writing about and state an opinion or 
preference about the topic or book (e.g., My favorite book is…).  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own 
clearly and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking 
turns speaking about the topics and texts under discussion). SL.K.1b. Continue a conversation 
through multiple exchanges.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to 
task, purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1b. Use frequently occurring nouns and verbs.  
L.K.1c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
L.K.1d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, 
how).  
L.K.1e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
L.K.1f. Produce and expand complete sentences in shared language activities.  



 

 

NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2b. Recognize and name end punctuation.  

 
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How do writers use their words to make the world a better place?  
How can writers make their work really convincing to the reader?  

  
Enduring  
Understanding   
Writers think about 
craft techniques 
and make a plan 
(what the author did 
to make it the best 
s/he could). Writers 
provide reasons 
and details to make 
their writing more 
convincing.  



 

 

  
Suggested Activities  
Unit 4: Persuasive Writing of All Kinds: Using Words to Make Change 
Bend 3: Persuasive Writing Projects  
   
Session 12: Drawing on a Repertoire of Strategies to Write about a World Problem (pp.96-104)  
Connection: Gather students on the rug.The class might tackle a shared topic. (Saving the Earth) -
Suggest that the students return to not only writing letters, but signs, songs, petitions and speeches. 
Teaching Point(s):  
-Writers Tackle new projects.  
-Start by recalling what you already know how to do.  
-Persuade people and think, "What do I know about how writers can write to make the world better? -Use 
what you know to get started writing.  
Suggested Activities:  
-Show writers how to use what they know as a writing guide.  
-Coach to identify a problem related to saving the earth.  
-Choose a problem to address and organize students to sit with others who have chosen the same topic. 
-Debrief in a way that children can use what they know to apply insights learned from every group to their 
own work. (Refer to Writers Write to Make the World Better! Anchor Chart)  
Mid-workshop Teaching: Making Sure Proposed Solutions are Feasible (p. 102) Give a fix-it idea.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 101-103 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Share: Sharing All You've Learned about Opinion Writing~ An Interview (p. 104)  
-Celebrate the way children have drawn on what they already know about persuasive writing, 
suggest they have learned so much that a report should interview them. -Teacher should pose as a 
reporter and interview children. Resources:  
Writers Make the World Better! Anchor Chart  
Variety of paper choices  
*See Getting Ready Box p. 96.  
Mid-workshop Teaching Point p.102.  
A variety of Letter Writing Choices  



 

 

Class social cause  
Chart paper  
   
Session 13: Sound Like an Expert! Teaching Information to Persuade Your Audience (pp.105-
111)  Connection: Gather students on the rug.  
-Texts can become teachers.  
-Return to a text studied earlier, this time learning from the text with more independence. Teaching 
Point(s):  
-Writers make their writing stronger by including important information.  
-Include these details and facts in your writing to be more convincing. (add post-it to chart) 
Suggested Activities:  
-Tell about a student who reread his writing, realizing he'd included reasons and a suggested 
solution.  
-He questioned if he included this information.  
-Be sure to add lots of information. (Read Diego's Sample p. 107)  
-Have students watch and join in as you describe think over to embed information in writing. Active 
Engagement:  
-Have children continue to write embedding information into persuasive writing samples. Link:   
-Ask children to think about precise information to incorporate into their writing. Send them off to 
write.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 109-110 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share: -
Remind students to use an anchor chart to double-check that their writing is easy to read. 
Resources:  
Writers Make the World Better! Anchor Chart  
What Makes Writing Easy to Read  
Lily's Letter  
Revision Strips (see teaching)  
Student writing from a previous session *See Getting Ready Box p.105.  
Mid-workshop Teaching Point p.110.  
   
Session 14: Letter to Teachers: More on Adding Detailed Information to Persuasive Writing 
(pp.112-115)   
Connection: Gather students on the rug.  
*This is an important lesson so two days are spent on the importance of precise. detailed information.  
-Texts can become teachers.  
-Return to a text studied earlier, this time learning from the text with more independence. Mini-
lesson:  
Suggested Activities:  
-Remind students that Writers don't just write one piece on a certain topic and then be done.  
-When you are adding information with precise details, it can help the writer to read about the topic. -
Encourage students to move from one piece to another piece of writing. Active Engagement:  
-Have students do a quick reread of past writing. -Remind students of Writers can Make a... (session 
3) -Decide what is important about your topic.  
-Do a think aloud of what information is important. (1-2 important topics) Link:  
-Ask children to think about precise information to incorporate into their writing.  
-Scaffold student independence before you send them off to write. Link/Mid-Workshop 
Teaching/Conferring and Small Group:  
See pages 114-115 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share: -
Share several students' work who tried out the strategy that you taught today.  
Resources:  



 

 

Writers Make the World Better! Anchor Chart  
   
Session 15: Writing How-To Books to Make a Change (pp.116-121)  Connection: Gather 
students on the rug. -In order for texts to be truly persuasive, the writer must provide the reader a 
with a possible solution. Teaching Point(s):  
-Sometimes it helps the writer to write a How-to Book to explain the solution to a reader. Suggested 
Activities:  
-Refer students back to How-to Writing- anchor chart.  
-Model the steps to take in How-to Writing.  
-Debrief by naming what you did as a writer. Active Engagement:  
-Channel students to think of possible fix-it ideas for a how-to book by rereading the writing they have 
already done.  
-Listen in to students discussing their ideas.  
-Prompt partners and encourage to list/count steps on fingers  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 119-121 for Link, Mid-workshop Teaching Point and Conferring and Small Group Share:  
-As partners to read pieces and add details by asking, "How, where or what?" to identify parts that 
need additional details. Resources:  
Writers Make the World Better! Anchor Chart Example of student writing.  
*See Getting Ready Box p.116.  
Mid-workshop Teaching Point p.120.  
   
Session 16: Editing for Punctuation (pp.123-126)  Connection: Gather students on the rug.  
-Remind authors to consider their audience, reading and writing their pieces in ways that reflect their 
feelings and include punctuation marks. Teaching Point(s):  
-You are the author of your own teaching.  
-Partners will read pieces aloud looking for punctuation marks as road signs. Suggested Activities:  
-You can reread your work, making sure to pay attention to punctuation. -This tells the reader exactly 
how to read it!  
-Make it exciting!  
Active Engagement:  
-Have children continue to write embedding punctuation into persuasive writing samples. Link/Mid-
Workshop Teaching/Conferring and Small Group:  
See pages 125 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
Mid-workshop Teaching: (p.125)  
Confer and meet individual needs. Suggest partners read pieces together. Check for punctuation 
marks. Share:  
-Remind students to sit behind their writing partners and revise with the piece in hand.  
-Share a student's writing, highlighting punctuation. Show how these end marks help the reader to 
read the writing properly. Resources:  
Writers Make the World Better! Anchor Chart  
What Makes Writing Easy to Read  
Student writing from a previous session  
Mid-workshop Teaching (p.125)  
   
Session 17: Speaking Up and Taking a Stand Planning and Rehearsing Speeches (pp.127-35) 
Connection: Gather students on the rug.  



 

 

-Not only do writers write about the things that are important to them, but they speak up as well. 
Teaching Point(s):  
-Writers make a plan for the words and ideas that they want to share with their audience.  
-Writers add more to their writing.  
-Writers rehearse their speeches out loud, practicing reading the parts and then saying more. 
Suggested Activities:  
-Show students how to add speech bubble post-its to their writing.  
-These post-its will remind the student where they want to add more and have a story to share, 
saying more. -This way when you read your story, you know you have more that you want to 
share/say. Active Engagement:  
-Give students an opportunity to find parts in the petition (written previously) that remind them of 
stories they want to add more information.  
-Model giving a speech alternating between reading the petition and telling anecdotes. Link/Mid-
Workshop Teaching/Conferring and Small Group:  
See pages 131-133 for Link, Mid-workshop Teaching Point and Conferring and Small Group  
(Small-group Work to Support Student Speechmakers: Today it is important for students to practice 
their speechmaking.) Share:  
-Remind students that just as they study mentor text to make their writing stronger, they can study 
speechmakers to make their speeches better. Resources:  
Post-it notes labeled with speech bubbles  
Littering petition or other shared writing example  
Student writing folders  
Paper clips  
Mentor text of a speechmaker *See Getting Ready Box p.127.  
Mid-workshop Teaching Point p.132.  
   
Session 18: Fixing and Fancying Up for Publication Using the Super Checklist (pp.136-142)  
This lesson may be completed over two sessions.  
Connection: Gather students on the rug.  
-Refer to the "Make People Really Listen" anchor chart.  
-Let students know they will have a chance to practice their speeches again.  
-Return to a text studied earlier, this time learning from the text with more independence. Teaching 
Point(s):  
-Writers make sure their writing says exactly what they want it to say and also that it is readable, 
before they send it out to the world.  
Suggested Activities: -Introduce the Super Checklist as a tool to get writing ready for publication. 
Active Engagement:  
-Model revising/editing writing in front of the class using the super checklist.  
-Give students an opportunity to edit the writing sample using the super checklist.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
See pages 141 for Link, Mid-workshop Teaching Point and Conferring and Small Group Mid-
workshop Teaching: This lesson can be the next day's lesson:  
Creating Poster Boards to display Published Writing (p.141) Show students a sample poster board:  
Pick a title for your poster board to display your writing.  
Add a sign in sheet for your petition, this way your guests will show they care too. Share:  
-Remind students to use an anchor chart to double-check that their writing is easy to read. -Remind 
students the celebration is tomorrow. Resources:  
Student selected piece for publishing  



 

 

Double-sided pages for students (Super Checklist):  
one side is the Opinion Writing Checklist the other side the Editing Checklist  
Shared writing sample 
Mailing labels for editing 
2nd Session:  
Poster boards for each student  
Petition sign in sheet 
binders, clips and glue  
*See Getting Ready Box p.136.  
Mid-workshop Teaching Point p.110.  
   
Session 19: The Earth Day Fair~ An Authors Celebration (pp.143-47)  The 
Preparation:  Students have made a poster board displaying three pieces they have 
decided to publish. -Students will be stationed beside their work. The Celebration:  
-The Earth Day Fair:  
-Allow guests to stroll through the fair.  
-Explain to the guests how the celebration will unfold. The Speeches: -
Break off in to assigned groups. Spread the groups throughout the room. 
Resources:  
Student poster-boards with three published pieces to share  
Speeches  
Petitions and sign in sheets  
   
Post Assessment: See Assessment section below. Also see specific on-demand assessments, 
including specific prompts, in the book entitled Writing Pathways: Performance Assessments and 
Learning Progressions, K-5.  
   

  
Evaluation / Assessment  
The Earth Day Fair  
Performance: Authentic Task  
   
Students will be assessed on delivery of speech and their persuasive writing.  
Other: Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
   
*Additional resources (charts, rubrics, exemplars) available on the following 
website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   
  

  
Teacher Notes  
This is the final bend in Unit 4 and will include an author's celebration/ The Earth Day Fair. Please read 
pages 143-147 prior to beginning this bend as it will help you prepare for the celebration. Adjust pacing 
as necessary.  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
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Proficiency / Objectives  
Writers will be able to:  

• notice the characteristics of All About books  
• write All About books on topics of personal expertise.  
• begin to stretch sounds in words.  
• will use word wall words in their writing.  
• will improve their writing through revision and editing.  
• will work independently during Writing Workshop.  



 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  

 
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.  
Language  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  



 

 

  
Essential Questions  
What is an All About book?  

  
Enduring  
Understanding   
Writers organize 
their writing one 
idea at a time to 
make sure their 
pages fit together in 
a book.  
Writers use mentor 
text to study 
characteristics of 
informational writing 
and generate ideas.  

  
Suggested Activities  
If Then Curriculum Assessment-Based Curriculum: (Purple Book) Writing 
All-About Books (44-47)  
   
Session 1: Writing All-About Books on Topics We Love (pp. 47-50)  
Connection: Gather students on the rug. Writers, we have been studying informational books and 
thinking about things we know a lot about and can teach others. We started keeping a list of these 
topics on our topic template (show chart). Teaching Point(s):  
-Today I want to teach you that when informational book writers/authors get started, they think about 
topics in which we are experts, things we know all about, so that when we can teach others. 
Suggested Activities:  
-Think about people, places, things, and activities that you know a lot about, turn and talk with a friend. 
-Demonstrate what it means to check your directions with a partner/check for clarity. Active 
Engagement:  
-Have writers think about the people we know all about (people in our lives and famous people), places 
we go (to eat, to play, to shop), things that we do (at home, at school and outdoors).   
-Writers can brainstorm places, people, things, and topics that they know well and could teach others about 
(karate, shopping/store, a collection, stuffed animals/toys, etc.)  
-Writers, you are going to turn and talk to your partner (show finger and touch and say) tell them one 
person you could teach someone about. (Show finger and touch and say) one place you could teach 
someone about. (Show finger and touch and say) One activity you do at home, school or outdoors.  
(Show finger and touch and say) One thing you could teach someone about.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  

 



 

 

Writers, we thought about some things we know a lot about, and we shared them with a partner. I’m 
going to take one of my ideas and say everything I know about it across my fingers….demonstrate. Then 
I’ll grab a booklet and write, write, write. Writers, choose one of the topics you know the most about, tell 
what you know across your fingers, and grab a booklet and go.  
Writers, who can tell me the strategies you use to write books in writers workshop. Then refer to 
writing strategies poster. Share:  
Something that happened during writing workshop today.  
* You may want to try this share technique:  
Writers, today we wrote about something we know a lot about and could teach others. Stand up if you 
wrote about a person…..stand up if you wrote about a place you go….stand up if you wrote about a 
thing or stand up if you wrote about an activity you do at home, at school or outdoors. Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart.  
   
Session 2: Writers decide if they know enough about a topic so they can teach others.  
Connections: Gather students on the rug. Yesterday we wrote an ALL ABOUT book, that taught me all 
about something that you know a lot about. Teaching Points:  
-Today I want to teach you that writers have topics of personal expertise. Each student in our class is 
an expert on something and can teach others many things about their topic. Today, we are going to 
learn how to rehearse or plan our possible topic for an informational book. This will help us decide if we 
know enough about it to turn it into a whole book. Suggested Activities:  
Writers, yesterday I noticed that some of you wrote a lot about your topics. Others of you only had a 
page. You didn’t have a lot to teach about your topic. -Try to model with topics that all or most students 
have experience with.  
-As writers, we first think of a possible topic. Then, we rehearse to see if we know enough about it. We 
should know at least five things in order to write a book about it.  
-Teacher demonstrates one topic option that has five items known (and this would be a go) and one that 
only has two (and this would be a no go).  
-So now that I have a topic I could write about, I need to grab my booklet and rehearse what goes on 
each page. --Demonstrate rehearsing the facts across the pages. Now I can make a quick sketch to help 
me remember what goes on each page.  
-Writers write, write, write about topics they know five or more things they could teach. If you don’t 
know five things to teach about a topic, then you have to choose a new topic to be an expert. Active 
Engagement:  
-Have writers jot possible topics on paper. Or have students work with partners to list 5 possible all about 
ideas in notebooks. Teacher gives each student a five-page booklet/notebook.  
Link/Mid-Workshop Teaching/Small Group and Confer:  
-When you go off to write today, you are going to be like (mentor author) and make decisions if you know 
enough about a topic to write, write, write a book. There were times when (author) had an idea but didn’t 
know enough about it and had to think of something else. There were other times he knew enough about 
it. If you think of an idea and have five or more ideas, you can plan your book across the pages and 
make a quick sketch then start writing.  
-Model again how to try out topics to see if the writer knows enough about it, or select a student that 
has demonstrated this ability to reenact it for the class. Share:  
Share the work of two or three students that were successful in applying today’s teaching point. 
Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   
Session 3: Writers try on topics to see if they have enough facts to support the topic.  
Connections: Gather students on the rug.  
Teaching Points:  



 

 

 



 

 

-Today I want to teach you that writers need to know several facts about a topic in order to compose an 
All About Book about that particular topic. Suggested Activities:  
-When you plan out possible books, if you find you can’t say more than 5 facts, then you know that you 
can't write enough about the topic. Try another. Active Engagement: -Encourage students that once 
they have a plan, grab a booklet with the number of pages that matches the number of facts that you 
say across your fingers, sketch your ideas across the pages. Link/Mid-Workshop Teaching/Small 
Group and Confer:  
When you go off to write today, you are going to be like (mentor) and make decisions if you know enough 
about a topic to write, write, write a book. There were times when (author) had an idea but didn’t know 
enough about it and had to think of something else. There were other times he knew enough about it. If 
you think of an idea and have five or more ideas, you can plan your book across the pages and make a 
quick sketch then start writing.  
-Model again how to try out topics to see if the writer knows enough about it, or select a student that 
has demonstrated this ability to reenact it for the class. Share:  
Something that happened during writing workshop today, perhaps share the work of two or 
three students that were successful in applying today’s teaching point. Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   
Session 4: Writers create a table of contents to teach others how their writing is organized.  
*(Two sessions may be needed to get all of the teaching points in.)  
Connections: Gather students on the rug. Writers, when readers read informational books one thing 
they can do is use the table of contents page to help them know what information will be in the book and 
on what page they will find that information. Yesterday, I thought about what I wanted to teach my reader 
and then I sketched these ideas across the pages and started writing. Today I am going to show you how 
you can create a table of contents page using these sketches and thinking what your page is mostly 
about.  
Teaching Points:  
- Writers, we know that authors like Ruth Mattison or Michele Dufresne have used a table of contents 
when they wrote their books. (Choose a mentor text that you own). When we sketch our ideas across 
the pages we do this to help us remember what we want to write on that page. In the book I started 
yesterday, I wanted to teach the reader all about gymnastics. On the first page, I sketched a picture of a 
gymnast practicing. And then I wrote that to be a gymnast you have to practice all the time. If you want 
to go to the Olympics you have to practice every day and for many hours. So this page is teaching about 
how a gymnast practices. I can take this picture I sketched here and sketch it onto the table of contents 
page. Teacher demonstrates using sketches and putting into the table of contents pages for the 
remaining pages.  
-Now that I have the pictures in my table of contents next I need to write what they will find on each page. 
When I look at this first sketch of a gymnast practicing I know that on this first page I will find out that 
gymnasts have to practice a lot. So I will write on this line gymnasts practice. I could have written to be a 
gymnast you have to practice all the time but they are going to read about that when they read the book. 
What goes in the table of contents page is just a word or two to help the reader know what they will learn 
on that page.  
So first I am going to put the picture I sketched on each page in the table of contents and next I will write 
a word or two to let the reader know what they will learn on that page. Suggested Activities:  
-Or use a mentor text like Trucks! by Wil Mara, you might show children how nonfiction authors hardly 
ever just write one little sentence about a topic. They try to write as much as they can, making sure 
that everything in the picture is also written about in the words. Add a TOC. (Table of Contents) Active 
Engagement: -I am going to have you help me with thinking about what I would write on the next line 
in my table of contents. On the second page, I wrote about all the different tricks gymnasts do, like flips 
etc.  



 

 

 
-Show children how a favorite mentor text includes descriptive sounds, colors, and specific vocabulary to 
add even more information to the book and a table of contents. THINK about a new ALL ABOUT 
BOOK…THEN… Turn and talk to the person next to you about what you are going to write about.  
Link/Mid-Workshop Teaching/Small Group and Confer  
-Writers today I am going to give you each a table of contents for you to use to help your reader know 
what information is in your book and what page they would find that information. You first put in your 
picture and then write a word or two on the line to help your reader.  
-When you go back to your seats do you think you can begin to create an ALL ABOUT book and 
include Cover, bold page titles, more than one sentence per page, and a TOC? Share:  
Highlight a students' work where he used sketches from yesterday to develop a TOC or something 
that happened during writing workshop today. Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   

  
Evaluation / Assessment  
Formative: Other: Teacher Observation Teacher 
observations:  
conferring notes  
Observe students immersing themselves in all about book writing.  
Observe students reading like writers.  
Observe students thinking, talking, and listing topics they know a lot about.  
Observe students conventions and mechanics of all about writing.  
Writing folders with student work  
Writing to inform  
Writing with a focus Organization  
Writing with stamina  
Writing with independence  
Stretching, hearing, and writing sounds  
Summative: Performance: Authentic Task  
Published writing   
On Demand Assessment  
Formative: Performance: Authentic Task  
See pg 128 in Writing Pathways. (blue book)  

  
Resources  

• Baskets of All About books  
• Chart paper/Post-its  
• Differentiated All About paper choices  
• List paper/Table of Contents paper  
• Pencils  
• Writing folders  
• If...Then...Curriculum (purple book) *Additional resources (charts, 

rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  
Skills   
NJ: 2014 SLS: 21st 
Century Life and 
Careers  
NJ: All Grades   
Career Ready  
Practices  
Career Ready 
Practices  
CRP4.  
Communicate  



 

 

 clearly and 
effectively and 
with reason.  
  

 CRP6. 
Demonstrate 
creativity and 
innovation.  
  
CRP7. Employ 
valid and reliable 
research strategies.  
  
CRP8. Utilize 
critical thinking to 
make sense of 
problems and 
persevere in 
solving them.  
  
Copyright © State 
of New Jersey, 
1996 -  
2016.  

  
Teacher Notes  
This unit teaches students that all of the things that they have (toys, games, collections etc.) can be made 
into books.  
Each child will write a lot of books during this unit. Students should be able to understand that their lives 
are filled with so many things that they can do. They can write about it it to teach others.  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
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Proficiency / Objectives  
The writers will be able to:  

• understand types of information can be shared through writing.  
• learn from other nonfiction authors.  
• communicate our ideas through writing.  
• work independently throughout Writing Workshop.  
• stretch sounds in words.  
• improve their writing through editing and revising.  

 
 •  write All about books on topics of personal experience and expertise.  



 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.  
Language  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
 •  What type of information can be shared through All About writing?  

  

 



 

 

• How can we communicate our ideas through All About writing?  
• How can we learn from other nonfiction authors?  

Enduring  
Understanding   
Writers can teach 
people all about 
many things.  

  
Suggested Activities  
If Then Curriculum Assessment-Based Curriculum  
Writing All-About Books (50-51)  
   
Bend ll: Revise by Elaborating- And then begin writing longer books, right from the start  
   
Session 7: Writers revise by adding more to their pictures to teach more about their topic.  
Connections: Gather students on the rug. You may choose to continue writing a class All About book. 
Teaching Point(s):  
-Writers, we know that when writers think they are done they have really just begun.  
Today, I want to remind you that writers sometimes decide to go back to revise all of their books, rather 
than starting a brand-new one on a new topic. And one way we might revise our books is to think of 
ways that we can add to our pictures to teach more about our topics. Teaching pictures have labels and 
other stuff in them to help readers learn not just from the words of the book but also from the picture. I 
want to teach you that writers say more on each page by including more information, adding examples, 
and considering their readers’ questions. Suggested Activities:  
-Discuss and review with students different ways we can add to our pictures and teach more about our 
topic.  
(Refer to anchor chart Informational Books Have…)  
*label – a label lets the reader know parts of (show a mentor text example)  
*diagram- a picture to help give more details or information (show a mentor text example)  
*captions- captions help the reader by giving information about the picture (show a mentor text example) 
-Writers use these text features to teach others even more about their topic. Watch as I show you how I 
can go back and read my book and decide if I could add to my picture to teach more about my topic.   
* Provide students with an example:   
When I look at my first page that teaches all about ... My picture shows ... I know that the words tell that 
..... it's hard to tell from my picture that they have to ...   
-I am thinking I could add to my picture to help the reader know more about this. I am thinking by adding 
a caption under their picture that says ..., might help teach the readers even more about this picture. A 
caption is added information that tells more about the picture. Teacher models by adding a caption to 
teacher created informational book.  
-At this point, you will want students to choose their favorite book they’ve written and stick with it until the 
end of the unit.  
Active Engagement:  
-I am going to keep rereading my book and look at this next page and think, Is there something else I 
could add to my picture to teach more about my topic? I am going to have you help me with this next 
page.  
Teacher reads next page, students turn to their partner to discuss if a text feature would help teach more 
about the picture. Teacher adds based on student input.   
Link/Mid-Workshop Teaching/Small Group and Confer:  
-Writers, when you go off today, before you begin a new book you can reread your books and think ‘Is 
there something else I could add to my picture to teach more about my topic?’ Writers can add labels 
or captions, diagrams, labels, etc. to help teach the reader even more about the topic. Share:  
Today we learned that writers can revise their Information Book by adding to their pictures to help teach 
the reader even more about the topic.   

 



 

 

-You may choose to create a Writers Revise Chart so that students can remember the strategies writers 
use when they want to teach their reader more by adding to the pictures.  
-Have a student who did well adding to their picture and sentences share something that happened 
during writing workshop today. Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   
Session 8: Writers plan and write information in an organized way.   
(This lesson can be divided into 2-3 sessions as required by your students.)  
Connections: Gather students on the rug. -Writers, we have been working hard on adding more to our 
informational books and today we are going to think about how our books are organized. Teaching 
Point(s):  
1. Today we want to revisit our chart Informational Books Have…? We will think about how they are 
organized and what types of text features are included in them. This will help us think about and plan for 
what we want to include in our books.   
2.When you have a lot to tell or teach others, we don’t just want to throw all of the information out to our 
readers like this, in a jumbled or mixed-up way (Blah....teacher holds out hands) Instead we want to sort 
the things we want to teach into categories or things that are similar or alike so that it is organized and 
readers can learn more easily.  Suggested Activities: 1. Teacher selects a mentor text and models, 
going through the book and noticing different aspects (e.g. title, table of contents, chapters, headings, 
how-to page, etc.).  
-Review anchor chart created in immersion; Informational Books Have… that was created during the 
immersion phase.  
-Using own teacher created informational book, teacher models how to use a mentor text to cross check 
their own writing by adding features they do not have (even if it is one feature).  
2. Writers, yesterday we looked at many ways informational books are organized. Today, writers, I 
am going to give you a big tip. When you have a lot to tell or teach others, we don’t just want to throw all 
of the information out to our readers like this, in a jumbled or mixed-up way. Instead, we want to sort the 
things we want to teach into categories or things that are similar or alike so that it is organized and 
readers can learn more easily.   
Teacher models, using actual objects about a topic of interest of the teacher, to show how to sort 
information into categories. Example: I want to teach you about_______. Teacher models sorting the 
objects into two categories.   
So writers, first I think of my topic and everything I want to say about my topic then I need to sort these 
ideas into categories or things that are alike. Active Engagement:  
1. I’m going to give you and your partner an informational book; will you investigate and see if your 
informational book has these same features? Check whether, (refer to the list), your book has a title that 
signals to readers that this book will teach them all about a topic.  
An informational book is more like a whole hand than a single finger. It’s big, and it has parts that go into 
it. See if you can see the title. (Touch the palm of your hand), and see if you can see smaller sections or 
chapters. (Touch your fingers), How are the sections divided up? (Spread your fingers apart), so they 
don’t all glob together. Turn and talk with your partner.  
2. Have students take out piece from yesterday and decide what they are going to do today; 1) add 
to the pictures, 2) add to the words, 3) start a new piece.   
-Share your writing plan with your partner.  
Link/Mid-Workshop Teaching/Small Group and Confer:  
1. Today, writers, when you go off, remember don’t just throw your information out to your readers 
in a jumbled or mixed-up way. Writers should organize their information into sections and 
parts/categories so it’s easier for your reader to read and understand.  
2. Teacher selects a whole class topic (e.g. the cafeteria, playground, field trip, etc.).  

•  Partner A, turn to your partner and list across your fingers, the possible categories we could 
include in an Informational book on our cafeteria.   



 

 

• Reverse roles and complete same routine.  
• Teacher will record possible ideas on an anchor chart.  

So writers we thought about our topic then we sorted what we wanted to say about the topic 
into categories or things that are the same. Share:  
Share something that happened during writing workshop today. 
Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   
   
   

  
Evaluation / Assessment Other: 
Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
Read Writing All-About Books (pages 44-54) from If...Then... Curriculum (purple 
book) by Lucy Calkins and Colleagues  
   
*Additional resources (charts, rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   

  
Teacher Notes  
In this unit the students learn how to elaborate and say more on each page. This can be done by 
including more information, adding examples, and considering their readers’ questions. Writers will also 
use many of the same strategies that they already learned about during writing how-to texts.  The unit 
includes presentation of material through multiple modalities such as visual, auditory, and kinesthetic to 
address the unique learning styles of all students. Assign, assess and modify if necessary to address 
the specific needs of the learner. The teacher will individually conference with each student to address 
specific needs of the writer.  
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Proficiency / Objectives  
Writers will be able to:  

• communicate our ideas through writing.  
• work independently throughout Writing Workshop.  
• to stretch sounds in words.  

 
• improve their writing through editing and revising.  
• write All About books on topics of personal experience and expertise.  



 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.  
Language  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

  

 



 

 

• What type of information can be shared through writing?  
• How can we communicate our ideas through writing?  
• How can we learn from other nonfiction authors?  

Enduring  
Understanding   

•  Writers can 
teach people 
about many 
things. One 

way to teach 
people is to  
write All 
About 
books.  

  
Suggested Activities  
If Then Curriculum Assessment-Based Curriculum: Writing All-About Books   
Bend lll: Revising to Add Text Features-Then Writing More Developed Books From the Start 
(5153)  
   
Session 9:   
Connections: Gather students on the rug. Writers, yesterday, I noticed that when some of you finished 
your work you didn’t know what to do or it seemed you had trouble selecting a new topic. So, you just sat 
there. We need to revisit our saying, When you are done, you’ve just begun.  
Teaching Point(s)  
-Today I want to teach you what to do when you finish a piece.  

• Let’s brainstorm what writers can do when they are done.   
• Solicit responses such as start a new book, go to topic idea chart and write about an area you 

haven’t written about yet, add some things we noticed are in All About books, go back and add 
something else you could teach.  

• *Revisit anchor chart- When I’m Done I’ve Just Begun; 1) add to the pictures, 2) add to the 

words, 3) start a new piece. Suggested Activities:  
-Let’s brainstorm what writers can do when they are done.   
-Solicit responses such as start a new book, go to topic idea chart and write about an area you haven’t 
written about yet, add some things we noticed are in all-about books, go back and add something else 
you could teach.  
*Revisit anchor chart- When I’m Done I’ve Just Begun; 1) add to the pictures, 2) add to the words, 3) 
start a new piece.  
Active Engagement:  
-Have students take out piece from yesterday and decide what they are going to do today; 1) add to the 
pictures, 2) add to the words, 3) start a new piece.  
Share with your partner the plan for today.  
Link/Mid-Workshop Teaching/Conferring and Small Group:  
Writers, see if you can include some of the things our mentor authors include. Today and every day, 
When you’re done you’ve just begun. Say it with me, "We can add… a page title, detailed 
illustrations, and people and places to extend our thinking and sentences." Share:  
Something that happened during writing workshop today. Add to chart... Writers revise 
Resources:  
Writing Folders, booklets, previous student's how- to writing, anchor chart  
   



 

 

 



 

 

Session 10: Writers reread and revise by elaborating to make books longer.  
Connection: Gather students on the rug. Remind students how we wrote all about books about things 
we know a lot about and this week we are going to look at more mentor books and research a topic to 
write about later in writers workshop. Teaching Point(s):   
-Today I want to teach you that writers elaborate by using precise words in order to make their all-about 
books more informative and interesting. Let's look at some all about books. Suggested Activities: -
Writers use various elaboration techniques such as; writing with descriptive details, adding number facts, 
using comparisons to teach the reader more and to use precise or technical words.  
-Create a kindergarten-friendly chart listing some of the elaboration techniques that you have taught 
throughout the bend.   
-You can add to the chart as the unit progresses and you teach more elaboration strategies. Active 
Engagement:  
Turn and talk to a partner about how you could use the word all, some, or most to add more, or technical 
words to add details to this page.   
Link: Writers, today when we go off, I want you to reread your book and ask yourself ‘what more can I 
say on this page?’ Use technical words or the words all, some, or most to add more precise details to the 
page.  
Share:  
Something that happened during writing workshop today. Resources:   
Writing Folders, booklets, anchor chart  
   
Session 11: Writers elaborate by rereading and revising to add text features by making comparisons. 
Connection: Gather students on the rug. Writers we spent time yesterday studying our favorite authors 
and noticing all of the different text features they used to help teach the reader even more about the 
topic.   
Teaching Point(s):   
Today I want to teach you that when writers want to add more to their writing by adding a text feature 
they have to carefully decide which text feature would be the best choice to help teach the reader even 
more. Writers don’t want to include a feature just because they can.  Suggested Activities:  
Teacher models using think-aloud process for choosing an appropriate text feature for her teacher 
created book .  
Writers I was rereading my book about ______ and was trying to decide what would be the best text 
feature I could use to help teach the reader learn even more about _______. I know that I don’t just pick 
any old text feature. I need to think…If I want to teach __ which text feature would help me do this? Here 
is a page that I wrote all about the ____. If I want to teach more about my picture I think using a caption 
would do this best. (Revisit chart Information Books Have…). Model careful thinking about text features 
and choose which would be best. (I didn’t include a text feature just because I can).  Active 
Engagement:  
-Let’s reread the page again and look at our chart so we can think about and decide which text feature 
would be the best choice to help teach the reader even more. Teacher and students reread page and 
chart. We can make comparisons.  
-Writers, open up your folders and take out a piece that you think you can add a comparison or a bold 
word to. Reread your piece and think if there is a place that you might be able to add a comparison or 
bold word to the picture or the words to help the reader understand what is the same or different. -
Turn and talk with your partner about which text feature would be the best choice to teach the reader 
even more about the _____. (Teacher should listen in to partners discussing text features). Link:  
-Remember to look at the chart Information Books Have......to help each other plan and decide which text 
feature would be the best choice to use to teach the reader even more about the topic. Remember we 
don’t just add any text feature because we can, we carefully think about which text feature would be the 
best choice to teach the reader even more. Writers, when you go off to write, be thinking do I need to add 



 

 

more to my pictures or words to help the reader understand what might be the same or different? Do I 
need to add bold words? Share:  
Something that happened during writing workshop today.  

  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
Read Writing All-About Books (pages 44-54) from If...Then... Curriculum (purple 
book) by Lucy Calkins and Colleagues  
*Additional resources (charts, rubrics, exemplars) available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   
  

   
Sample Anchor Chart  
Writers Revise by…  
   
Adding to pictures – label, zoom-in, use action lines and arrows, caption Adding 
a table of contents  
Adding to the words- giving more information, explaining more, bold words Asking, 
What else could I add?  
Thinking about what questions my reader might have, then fixing or adding that 
information (confusing parts or wonderings) Adding words that tell how many 
or how often  
Studying mentor text to get ideas of what text features to add  
Using comparisons in words and pictures  
  
Teacher Notes  
Writers will spend the next few sessions learning to revise and write new books. Writers will include 
features of nonfiction text that they have noticed in the mentor texts.The unit includes presentation of 
material through multiple modalities such as visual, auditory, and kinesthetic to address the unique 
learning styles of all students. Assign, assess and modify if necessary to address the specific needs of 
the learner. The teacher will individually conference with each student to address specific needs of the 
writer.  
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Proficiency / Objectives  
Writers will be able to:  

 

• work independently throughout Writing Workshop.  
• to stretch sounds in words.  
• improve their writing through editing and revising.  
• write All About books on topics of personal experience and expertise.  

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects, utilizing an inquirybased 
research process, based on focused questions, demonstrating understanding of the subject 
under investigation.  
W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
author and express opinions about them).  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations. SL.K.5. Add drawings or other 
visual displays to descriptions as desired to provide additional detail. Copyright © State of New 
Jersey, 1996 - 2016.  



 

 

  
Essential Questions  

• What type of information can be shared through writing?  
• How can we communicate our ideas through writing?  
• How can we learn from other nonfiction authors?  

  
Enduring  
Understanding   
   
 •  Drawing  

and writing 
are 
important 
ways to  

 
 teach 

people 
about a 
topic.  

• Writers can 
teach 
people 
about many 
things.  

• Writers 
study 
nonfiction 
texts from 
other 
authors and 
learn from 
them.  



 

 

  
Suggested Activities  
If Then Curriculum Assessment-Based Curriculum: Writing All-About Books  Bend 
lV: One Final Grand Revision to Prepare For a Publishing Party (53-54)  
   
Session 12: Writers select and fancy up a piece to share with others. (Your students may need 2-3 
sessions to complete the fancy up part.)  
Connections: We have been working hard on getting our books ready to share with the world.  
Writers not only fix-up their writing they also fancy it up.  Teaching 
Point(s):  
One way writers fancy up their work is by making it look like a real information book. (Hold up several 
mentor texts) We have noticed that information books have a cover, title, author/illustrator, colored 
pictures that teach, and a back cover.  
We can fancy up our writing by adding these parts to our own books.   
Suggested Activities: Partner turn & talk.  
-Writers turn and tell your partner two things you plan to do to fancy-up your information book.   
(For students who may not be able to do this on their own, consider partnering them up or putting them in 
a triad.)  
Teaching: One way to do this is to gather small groups and guide them through the editing process or 
rereading their own writing once for uppercase/lowercase, again for word wall words, and once again for 
end punctuation.  
Active Engagement:  
Another way to do this is to use - or adapt - the “Language Conventions” section of the Information 
Writing Checklist to do this work. Encourage students to do this on their own. Even if they don’t catch 
every mistake, you will still want to celebrate the work they are doing. The accuracy will come with 
practice and experience. Also check that you have a cover, title page, author page, colored pictures that 
teach, comparisons, bold words and a back cover.  
Link/Mid-Workshop Teaching/Small Group and Confer  
Writers, it is now time to fancy-up your information book and get it ready to share with others. Writers one 
more way you can fancy-up your information book is by adding page numbers to your pages just like real 
informational books have. Remember we don’t see pages numbers in the middle of the page. They are 
usually in a corner at the top or bottom of a page. Share:  
Something that happened during writing workshop today. *Tomorrow we will get the chance to share our 
fancied up pieces with others!  Resources:  
Writing Folders, booklets, previous student's how- to writing, document camera, anchor chart  
   

Session 13: Celebration: Invite an audience to listen to All About Books. Connection:  
-Writers it is time to gather and celebrate. It is time to celebrate all of the hard work we have done to 
complete our informational All About books. Please come to the carpet with your finished All About book 
in hand.  
You have learned how to organize and write about topics that you want to teach others about. We also 
added more to our books by including text features just like our mentor texts. And you have chosen your 
best teaching piece to fix and fancy in order to share it with the world! You all did such an amazing job.  
Please give yourself a soft pat on the back.  
Teach: I’m going to show you how we are going to celebrate what we have chosen to teach others 
about.  
Active Engagement: Students share and celebrate their work.  
After-the-Workshop Share: -Writers you have worked very hard to write all about books that teach 
others so much about your topic. You deserve this special day! Congratulations!  



 

 

  
Evaluation / Assessment  
On Demand  
Summative: Performance: Authentic Task  
Formative: Other: Teacher Observation  
Students will be assessed through writing, small group instruction and individual conferences.  
  
Resources  
Read Writing All-About Books (pages 44-54) from If...Then... Curriculum (purple 
book) by Lucy Calkins and Colleagues  
   
*Additional (charts, rubrics, exemplars) resources available on the following website: 
http://www.heinemann.com/myonlineresources/viewresources.aspx?sku=E08947  

  
21st Century  

 Skills   

  
Teacher Notes  
This is the final bend in If Then Unit: All-about Books and will include an author's celebration. Please read 
pages 53-54 in the If-Then Curriculum book (purple) prior to beginning this bend as it will help you 
prepare for the celebration. Adjust pacing as necessary.  
Writers will pick one book to revise, edit, and publish for the celebration. The culmination of the unit will 
be a writing celebration where students teach others all about their areas of expertise.  
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer.  
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Proficiency / Objectives  
Writers will be able to:  

• plan work across pages to write longer stories with elaboration.  
• write lots of stories using enough letters so people can read them.  
• study mentor authors for craft moves.  
• invent long, interesting made-up stories with own characters.  
• tell and write personal narrative stories from their own lives.  
• plan, sketch, and write across pages.  
• will improve their writing by revising and editing.  
• will write independently with stamina.  

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
b. Recognize that spoken words are represented in written language by specific sequences of letters. c. 
Understand that words are separated by spaces in print.  
d. Recognize and name all upper- and lowercase letters of the alphabet. Phonological 
Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  
Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence.  
W.K.1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell 
a reader the topic or the name of the book they are writing about and state an opinion or preference 
about the topic or book (e.g., My favorite book is…).  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. W.K.2. Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing about and supply some 
information about the topic.  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  

 



 

 

W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.K.8. With guidance and support from adults, recall information from experiences or gather information 
from provided sources to answer a question.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

• How do writers make their writing their best?  
• How can I use all that I know about writing stories to make my stories 

into the longest and the most beautiful stories in the world?  
• How can I use all that I know about writing stories and planning my 

work across pages to help me write longer stories?  

  
Enduring  
Understanding  Writers 
make plans to write 
longer stories.  

  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction: Crafting Stories Using All We Know about 
Narrative Writing  
**Before beginning this unit, you can use your summative assessments from these earlier units to gage 
the needs of your students. But you’ll also want to administer a narrative writing assessment to measure 
the growth they have made since the beginning of the year.  
   
Bend 1: Using What We Know As Readers to Write Well! Reading and Writing Connections  
   
Session 1:   



 

 

Connection: Celebrate how much stronger and smarter your children have become as readers and 
writers this year—I want to remind you that I remember on the very first day of kindergarten, when 
you walked into this classroom. There were so many things for us to learn and so many books 
waiting to be read! And each day you became smarter and smarter and smarter. Now, you’re all 
super readers who have so many powers to tackle tricky words and read and write lots and lots of 
books!  
Teaching Point(s): "Today I want to teach you that writers always keep an eye out for good things to 
write about. They think, 'Hmmm, maybe this could be a topic that I write about' Then they quickly write 
or draw a reminder in their notepad to remember it later." Suggested Activities:  
-Model thinking aloud, teaching students of a couple of ways that writers get ideas for stories. -
Introduce Tiny Topic Notebooks; once an idea occurs to them, they make a quick drawing in their 
notepad to sere as a reminder for later.  
-Demonstrate adding an idea to your Tiny Topic Notebook  
Active Engagement: Give each student a notebook and have them add some ideas. Have partners 
turn and talk about what they've added.  
Link: "Writers, today and every day, we can write about things that have happened to us. We can 
use our experiences to write books." Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 2:  
Connection: Gather students to the meeting area and ask them to bring their Tiny Topic Notebooks. 
Remind them of how writers use these notebooks to gather ideas.  
Teaching Point: "Today I want to teach you that writers can get ideas for their stories from other 
writers. One way you can do this is by studying how an author starts a story and then trying that out 
in your own story."  
Suggested Activities:  
-Begin with a mentor text to spur creativity-suggesting the reading-writing connection.  
-Remind students that a book's cover gives them an idea about the story and the character right from 
the start.  
-After studying some mentor texts, model with a class demonstration text; draft a cover for your story. 
Active Engagement: Send students back to their tables to start drafting covers for the stories they'll 
soon write, including titles and quick illustrations that suggest something about the main action or 
setting:  
"My Day at the Lake," or "Riding my Scooter." Gather students back on the rug.  
Add the additional observations to the anchor chart.  
Link: "I saw so many writers drafting awesome covers and I can't wait to read the stories you are 
about to write. (Name a few titles from students' work). Today, when you go off to write, use one of 
your ideas to begin your own story!" Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  



 

 

   
Session 3:  
Connections: Gather students on the rug. Create a demonstration text together, demonstrate that 
writers use the “I” voice when telling stories. Writers practice telling their stories.  
Teaching Point: "Today I want to teach you that writers practice telling their stories. Writers remember 
strategies to find small-moment stories in their own lives. Writers practice storytelling across their 
fingers with their writing partners, sitting knee to knee. Writers tell their stories across their fingers, with 
a beginning, middle, and end, using the “I” voice." Suggested Activities:  
-Demonstrate the teaching point by thinking aloud with class demonstration text by using fingers to 
gesture what happened first, next, and finally.  
-Add to the anchor chart about the author’s craft techniques. Using the I voice.  
Active Engagement: Channel writers to work with writing partners to care about each other’s stories 
and take turns storytelling and listening, and to think, rehearse, their stories, telling across fingers. 
Link: "Writers, today when you go off to write, plan your story across fingers before beginning to 
write. Remind yourself of what happened." Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 4:  
Connections: Gather students in the meeting area, asking them to bring their stories with them. 
Teaching Point: "Today I want to teach you that just as readers picture walk through the pages of a 
book to get an idea about how the story will go, as writers, they can picture walk through the pages of 
their booklet, drawing the important actions and details about the setting to the the story, before 
writing the words."  
Suggested Activities:  
-Model how to rehearse a story using the class demonstration text. Rehearse the story aloud before 
drafting, just as you turn the pages of emergent storybooks.  
Active Engagement: Ask partners to work together, turning the pages of their booklets and "read 
aloud" to their partner. This will help them plan their pages.  
Link: "Writers, today when you go off to write, practice telling your story to yourself before drafting. 
Go on a picture walk, touching each page to think of the details about the story." Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 5:  
Connections: Gather students in the meeting area, asking them to bring their stories with them. 
Teaching Point: "Today I want to teach you that writers reread as they write, just as readers do! 
Writers pause and ask themselves, 'Does this make sense?' before writing on." Suggested Activities:  
-Use the class demonstration text to demonstrate how writers reread as they write, in order to check 
that their stories are focused, and in sequence.  



 

 

-Model thinking aloud, "Does this make sense?" before writing on, in order to support a more 
cohesive piece.  
Active Engagement: Channel writers to reread their writing. Voice over them as they read quietly, 
"Does your story make sense?" "Does it sound right?" After giving them the opportunity to look over 
their writing, ask students: "Does anyone need to make some changes?" "Was your writing clear?" 
"Did your sentences make sense?"  
Link: "Today and every day, writers always reread their writing before continuing their stories. We 
reread as we write, asking 'Does this make sense?'" Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 6:  
Connections: Gather students in the meeting area, asking them to bring their stories with them. 
Teaching Point: "Today I want to teach you that writers reread as they write, just as readers do! 
Writers pause and ask themselves, 'Does this make sense?' before writing on." Suggested Activities:  
-Use the class demonstration text to demonstrate how writers reread as they write, in order to check 
that their stories are focused, and in sequence.  
-Model thinking aloud, "Does this make sense?" before writing on, in order to support a more 
cohesive piece.  
Active Engagement: Channel writers to reread their writing. Voice over them as they read quietly, 
"Does your story make sense?" "Does it sound right?" After giving them the opportunity to look over 
their writing, ask students: "Does anyone need to make some changes?" "Was your writing clear?" 
"Did your sentences make sense?"  
Link: "Today and every day, writers always reread their writing before continuing their stories. We 
reread as we write, asking 'Does this make sense?'" Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for 
Willie, and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s 
Night Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 7:  
Connections: Gather students in the meeting area, asking them to bring their stories with them. 
Remind them of our previous lesson, rereading to make sure our writing makes sense.  
Teaching Point: "Today I want to teach you how writers can make their writing go faster by using 
the word wall and writing word wall words in a snap." Suggested Activities:  
-Make the reading-writing connection with sight words. Just as we have learned to read words in a 
snap, we can write words in a snap too  
-Model thinking aloud that when we use snap words in our writing, our writing is easier to read -
Demonstrate looking through your writing, checking snap words against the classroom word wall 
or personal word wall.  
Active Engagement: Channel writers to reread their writing, looking to make sure they spelled sight 
words correctly.  



 

 

Link: "Today and every day, writers always reread their writing before continuing their stories. We 
can make our stories easy to read by making sure our sight words are spelled correctly." Resources:  
*You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet Tiny 
Topic Notebooks  



 

 

 
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
Daily observation of students' participation during the active engagement segment of each mini-lesson.  
Students' conversation with partners during Turn and Talk segment of mini-lessons.  
Comments, corrections, and records from peer conferences between students.  
Observation of daily writing progress in writing notebooks and/or folders 
Summative: Performance: Authentic Task  
Published Work  
  
On-Demand Performance Assessment Prompt (Same prompt as the diagnostic on-demand) On 
Demand Writing  
Formative: Written: Narrative  
Students will be assessed through writing sample.  
  
Resources  

• Baskets of personal narratives  
• Chart paper/Post-its  
• Differentiated paper choices  
• Writing folders  

SAMPLE Anchor Chart (Use throughout the Bend)  
• True story about things people do  
• Things happen in order  
• One time, one place story  
• Feelings of the character (detail)  
• People talking (details)  
• Told what things look like (detail)  
• Dialogue  

*Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
21st Century Skills  
NJ: 2014 SLS: 21st  
Century Life and Careers 
NJ: All Grades   
Career Ready Practices  
Career Ready Practices 
CRP4. Communicate  
clearly and effectively and 
with reason.  
  
CRP6. Demonstrate  
creativity and innovation.  
  
CRP7. Employ valid and 
reliable research 
strategies.  
  
CRP8. Utilize critical 
thinking to make sense of 
problems and persevere in 
solving them.  
  
Copyright © State of New 
Jersey, 1996 - 2016.  

   
Mo Willems on Writing Books  
Author's Craft Anchor Chart  
W K.7A Crafting Stories Using All We Know About Narrative Writing.pdf  

Mentor Text List.pdf  

https://www.youtube.com/watch?v=HXwk670WnKw
http://deannajump.com/the-very-ugly-bug-book-talk-tuesday/
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=651F62C4-3C7B-4E6D-B8A5-883032CD184F&
https://www.youtube.com/watch?v=HXwk670WnKw
https://www.youtube.com/watch?v=HXwk670WnKw
http://deannajump.com/the-very-ugly-bug-book-talk-tuesday/
http://deannajump.com/the-very-ugly-bug-book-talk-tuesday/
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=651F62C4-3C7B-4E6D-B8A5-883032CD184F&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=651F62C4-3C7B-4E6D-B8A5-883032CD184F&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=8F07003C-CF4A-424A-8279-8ABAADA2EE3C&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=8F07003C-CF4A-424A-8279-8ABAADA2EE3C&


 

 

  
Teacher Notes  
**See the K-2 Assessment Package, Lucy Calkins’ new book Units of Study in Opinion, Information, and 
Narrative Writing, by Lucy Calkins with Colleagues from the Reading and Writing Project and 
www.readingandwritingproject.com for continuums. Locate the child’s on-demand writing within the scale. 
Use the continuum to develop future goals for your young writers.  
   
During this unit, students will collect tiny details that can be turned into stories. Students will practice 
different strategies to make their writing stronger and clear.  
This writing unit aligns nicely with the work students will do during reading workshop of studying 
characters and performing books. See the attached unit under "Resources" for an overview of how to get 
ready.  
   

The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 

to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Pacing of this unit depends on the needs of your students, so adjust 

accordingly. Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  
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Proficiency / Objectives  
Writers will be able to:  
   

• study mentor authors for craft moves.  
• use pictures and words to put ideas on paper.  
• plan their writing, page by page, writing a beginning, middle and end.  
• generate ideas for writing.  
• apply strategies for stretching out words.  
• add speech bubbles to show dialogue.  
• collaborate with writing partners to add to their writing.  
• revise and edit a piece of writing.  

http://www.rubicon.com/
http://www.rubicon.com/


 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.K.1. With prompting and support, ask and answer questions about key details in a text (e.g., who, what, 
where, when, why, how)  

 



 

 

NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.K.2. With prompting and support, retell familiar stories, including key details (e.g., who, what, where, 
when, why, how)  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.K.3. With prompting and support, identify characters, settings, and major events in a story.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RL.K.7. With prompting and support, describe the relationship between illustrations and the story in 
which they appear (e.g., what moment in a story an illustration depicts).  
Reading: Foundational Skills  
Print Concepts  
RF.K.1. Demonstrate understanding of the organization and basic features of print. 
a. Follow words from left to right, top to bottom, and page by page.  
c. Understand that words are separated by spaces in print.  
Phonological Awareness  
RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  
d. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
  
Phonics and Word Recognition  
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding and encoding 
words  
a. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the 
most frequently used sounds of each consonant.  
c. Read high-frequency and sight words with automaticity.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and 
texts with peers and adults in small and larger groups.  
SL.K.1.a. Follow agreed-upon norms for discussions (e.g., listening to others with care and taking turns 
speaking about the topics and texts under discussion).  
SL.K.1b. Continue a conversation through multiple exchanges.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  



 

 

 
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.K.1a. Print many upper- and lowercase letters.  
L.K.1f. Produce and expand complete sentences in shared language activities.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2a. Capitalize the first word in a sentence and the pronoun I.  
L.K.2c. Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
L.K.2d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
How can I use all that I know about writing stories to make my stories into 
the longest, most beautiful stories in the world?  
How do writers use mentor texts to study characteristics of small moment 
stories and generate ideas?  
How can I write lots of stories and put in enough letters so people can read 
them?  

  
Enduring  
Understanding   
Writers can learn from 
mentor authors how to 
make their pieces longer 
and more exciting to read. 
Writers make plans to write 
longer stories.  



 

 

  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction: Crafting Stories Using All We Know about 
Narrative Writing  
Bend II: Reading Like a Writer: Using Mentor Texts   
   
Session 8:  
Connection: Gather students in the meeting area and ask them to bring a piece of their writing. Remind 
students of the work we've been doing writing small moment stories. Explain that writers need to make 
sure that the beginning of their story is exciting. Read the beginning of a Mo Willems book to illustrate. 
Teaching Point: "Today I want to teach you that we can learn from other writers. We can study other 
authors and try to use their strategies in our writing. Today we will work to make our beginnings exciting." 
Suggested Activities:  
-Continue to use the Anchor Chart illustrating craft techniques  
-Using Knuffle Bunny by Mo Willems, state: "Let's see how Mo Willems began his story and see if we can 
start our own story in a similar way."  
-Think aloud how Mo described the time and place to set the scene.  
-Edit your class text, modeling how you can do the same in your writing.  
Active Engagement: Ask students to look at their writing to see if their beginning is like Mo's beginning 
or can they make some changes so that their beginning describes the time and place.  
Link: “Today, when you go off to write, remember to try adding a beginning that sets the time and 
place. This will help your reader understand your story better." Resources:  
*See attachment of updated version in If...Then...Curriculum  
Mentor Text Knuffle Bunny by Mo Willems  
   
Session 9:  
Connection: Gather students in the meeting area and ask them to bring a piece of writing. Remind them 
of the previous lesson.  
Teaching Point: "Today I want to teach you that writers sometimes end a story by showing their feelings 
or what they were thinking. They put this in both the story's words and its pictures." Suggested Activities:  

 



 

 

-Use Knuffle Bunny to demonstrate how Mo Willems helps us get to know the people in his story by using 
actions, dialogue and feelings.  
-Use the class text to demonstrate how to show more feeling in the characters in both the words and 
pictures.  
Active Engagement: Ask students to take out their writing. They can turn and talk with a partner about 
how the characters in their story are feeling. Have them look to see how they can show more in their 
pictures and words.  
Link: “Today, when you go off to write, think about your characters and their feelings. Remember that 
we can show how a character is feeling in both words and pictures." Resources:  
*See attachment of updated version in If...Then...Curriculum  
Mentor Text Knuffle Bunny by Mo Willems  
   
Session 10:  
Connections: Gather students in the meeting area and ask them to bring a piece of writing. Remind 
them of our author Mo Willems and how we are learning to use some of the same strategies that he 
uses.  
Teaching Point: “Today I want to teach you that writers make the people in their stories talk back and 
forth—like they’re really talking to each other! One way you can do this is by thinking, ‘Hmm. What would 
they say next?’ and adding more speech bubbles.” Suggested Activities:  
-Use mentor text to demonstrate how the author uses speech bubbles to make characters talk; notice 
how the author illustrates the actions and feelings to tell the story.  
-Spotlight how the author does this to remind students to include more expressive drawings, and to then 
use these drawings to write with greater detail, describing actions and feelings.  
Active Engagement: Ask students to look at their writing. See if they can find spots where they can find 
ways to include more speech bubbles, showing their characters talking back and forth.  
Link: "Today, when you go off to write, you can add more speech bubbles just like Mo Willems. Think 
about what your characters might say, add speech bubbles and detail to make your stories come to life." 
Resources:  
*See attachment of updated version in If...Then...Curriculum  
Mentor Text Knuffle Bunny by Mo Willems  
   
Session 11:  
Connections: Before gathering students in the meeting area, ask them to choose one book that they 
would like to make more interesting. Ask them to bring it to the meeting area. Remind them of the work 
we've been doing and how we've been learning a lot from Mo Willems.  
Teaching Point: “Today I want to teach you that writers get ideas from other writers for how to make 
their books fun to read, like using bold print or capitalized words to make important words stand out on 
the page.”  
Suggested Activities:  
-Use your Anchor Chart on craft moves to help illustrate the teaching point.  
-Use mentor text to demonstrate how to add bold print or capitalized words to make words stand out.  
-Model how to do this in your own writing, using the class demonstration text.  
-Explain to students that they are now going to pick one book to make even better.  
Active Engagement: Ask students to look at their writing. Have them think of where they can apply 
these craft moves. "Can you add bold words anywhere?" "How about capitalized words?" Remind 
students that we don't just choose any words.  
Link: "Writers, when you go off to write, work to make your writing even more interesting. Add some 
bold words or capitalized words to make your book more fun!" Resources:  
*See attachment of updated version in If...Then...Curriculum  
Mentor Text Knuffle Bunny by Mo Willems  
   
   
   



 

 

   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

   
See attached unit below  
W K.7A Crafting Stories Using All We Know About Narrative Writing.pdf  
  
Teacher Notes  
In this bend, you'll teach writers strategies for making their pieces longer and more exciting to read. You'll 
want to return to one of the stories you've read with your children, this time reading like a writer to study 
specific craft moves from the author and transferring those moves to writing.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Pacing of this unit depends on the needs of your students, so adjust 
accordingly.  

Atlas Version 8.2  
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Proficiency / Objectives  
Writers will be able to:  

• use pictures and words to put ideas on paper.  
• plan their writing, page by page.  
• generate ideas for writing.  
• apply strategies for stretching out words.  
• collaborate with writing partners to add to their writing.  
• write with elaboration.  
• revise and edit a piece of writing.  

 
 •  share their writing with an audience.  

   
   
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Kindergarten  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.  
W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
happened.  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.K.2b. Recognize and name end punctuation.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  
How can I use all that I know about writing stories to make my stories into the 
longest, most beautiful stories in the world?  
How can I show what I know about writing true stories to help me write lots of 
beautiful, long and interesting made-up stories?  

  
Enduring  
Understanding  
Writers create imagined 
stories with invented 
characters.  



 

 

  
Suggested Activities  
If...Then...Curriculum: Assessment Based Instruction: Crafting Stories Using All We Know about 
Narrative Writing  
*You may want to blend a few of the sessions together or separate into extra sessions depending 
on the needs of your students.  
   
Bend III: Inventing New Stories and Creating Characters: Writing Fiction  
   
Session 12:   
Connection: Gather students to the meeting area and celebrate all of the students' hard work. Keep the 
volume high and generate excitement about the last bend in this unit. Show students some of our favorite 
storybooks and discuss some of the favorite characters.  

 



 

 

Teaching Point: "Today I want to teach you that fiction writers invent characters. They make up a name, 
put the character in a place, and then imagine what could happen to that character in that place.” 
Suggested Activities:  
-Use a mentor text to illustrate teaching point.  
-Next, model how to make up a name of a character, put the character in a place, and then imagine what 
could happen to that character in that place.  
-Demonstrate how to make a plan with your fingers, creating a made-up story about a character. 
Active Engagement: Channel writers to create their own characters. Think about the whole story too; 
who is the character, where are they and what happened.  
Link: "Writers, today when you go off to write, begin to create your own character. Think about 
where they are and what happened." Resources:  
*See attachment of updated version in If...Then...Curriculum  
You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 13:   
Connection: Gather students to the meeting area. Remind them of the work we're doing with fictional 
writing. Share the class demonstration text that you finished the day before.  
Teaching Point: "Today I want to teach you that fiction writers can imagine moments where they were 
thinking to themselves, 'Uh-oh!' during different times in our own lives. We can use those moments to 
help us create fictional stories.” Suggested Activities:  
-Use a mentor text to illustrate teaching point. Example: Ethan's Bike, from the Brand New Readers 
series  
-Next, model how to think about any "Uh-oh" moments that happened in the cafeteria, playground, or 
home. "Uh-oh! My shoe broke!" or "Uh-oh! I spilled my juice!"  
-Demonstrate how to plan another story, using what we learned yesterday.  
Active Engagement: Channel writers to create their own "Uh-oh" stories. Have them share with a 
partner and then have a few students share ideas.  
Link: "Writers, today when you go off to write, begin to create your own "Uh-oh" story. Remember 
to think of a character, put them in a place and tell what happened." Resources:  
*See attachment of updated version in If...Then...Curriculum  
You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 14:   
Connection: Gather students to the meeting area and ask them to bring a piece of writing.  
Teaching Point: "Today I want to teach you that when you're working with your partner, you can use the 
charts in the classroom to help them fix-up their writing. One way you can do this is by checking the chart 
for something they could add and say, 'You could try..." Suggested Activities:  
-Demonstrate how to compare the class demonstration text with the anchor chart about craft moves.  
-Model how to fancy-up your writing.  
Active Engagement: Channel writers to compare their work to the work of the anchor chart/mentor text.  



 

 

 



 

 

Link: "Writers, today and every day, we can remember to make our writing interesting by using the 
strategies we've learned and looking at our anchor charts for ideas." Resources:  
*See attachment of updated version in If...Then...Curriculum  
You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 15:   
Connection: Gather students in the meeting area and ask them to bring the piece of writing they worked 
on yesterday. Yesterday you chose a piece of writing to improve. You worked to make it more interesting 
to read, using the strategies we've learned about craft moves.  
Teaching Point: “Today I want to teach you that writers use all of their strategies to make sure they spell 
words correctly. As you check a word you can think, ‘Does this look right? Does this match the word wall? 
Am I missing any sounds?’" Suggested Activities:  
-Demonstrate with the class text, how to go back and check that you're writing makes sense.  
-Model touching the words and asking, ‘Is this a word wall word?’  
-Show students that if you come to a word that doesn’t look right, circle it. When you are done, go back to 
the circled words and use our word wall to check and fix up the words if needed. You can fix the words by 
crossing them out and writing above them. You could also erase.  
Active Engagement: Channel writers to edit their writing carefully so others can read it.  
Link: "Today and every day, writers check their work to make sure it is easy to read. We can revise 
and edit to make it the best it can be." Resources:  
*See attachment of updated version in If...Then...Curriculum  
You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet  
Tiny Topic Notebooks  
Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 16:  
Connection: Gather students to the meeting area and explain that this is our final day to make our 
writing the best it can be.  
Teaching Point: “Today I want to teach you that writers use capital letters at the beginning of their 
sentences and make sure their sentences make sense." Suggested Activities:  
-Use the document camera to notice all of the conventions/mechanics listed above in the mentor text.  
Active Engagement: Channel students to look through their writing, noticing the things they need to fix. 
Link: "Today and every day, writers work hard to make their writing the best it can be. We need to make 
our books ready to share with the world. Writers remember to begin each sentence with a capital letter 
and that our sentences are written neatly." Resources:  
*See attachment of updated version in If...Then...Curriculum  
You might choose to reread some favorites, such as Knuffle Bunny, by Mo Willems, Whistle for Willie, 
and The Snowy Day, by Ezra Jack Keats, Chrysanthemum, by Kevin Henkes, or Joshua’s Night 
Whispers, by Angela Johnson.  
Stapled 3-4 page booklet Tiny 
Topic Notebooks  



 

 

Anchor chart about author's craft. (Pinterest has many examples)  
Provide revision tools, such as paper flaps or strips, pens, and extra paper.  
   
Session 17: Celebration  
Possible ideas for the celebration are listed on page 8 of the attached unit below.  
   
   
   
  
Evaluation / Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
-Small group work  
-Anecdotal notes  
  
Resources  
Additional resources (including anchor charts, rubrics, samples, writing paper, 
etc.) are available on the following website:  
http://www.heinemann.com/myOnlineResources/default.aspx  

  
 21st Century Skills  

   
See attached unit below  
   
Editing Checklist  
   
   
   
Free Writing Pack  
Mechanics  
Alphabet Chart  
KINDERGARTEN Narrative Writing Checklist.pdf  

W K.7A Crafting Stories Using All We Know About Narrative Writing.pdf  
  
Teacher Notes  
In this bend, you may want to collect some student pieces to get a sense of how your writes are 
progressing toward grade standards for narrative writing. Then use this data to consider ways to steer 
this final bend of the unit. As they are coming to know characters in the books they are reading during 
reading workshop, they will be excited to create their own characters, inventing new and imagined stories 
during writing workshop.  
   
The unit includes presentation of material through multiple modalities such as visual, auditory, and 
kinesthetic to address the unique learning styles of all students. Assign, assess and modify if necessary 
to address the specific needs of the learner. The teacher will individually conference with each student to 
address specific needs of the writer. Pacing of this unit depends on the needs of your students, so adjust 
accordingly.  
Add an Attachment  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  

  
  

http://littlemindsatwork.org/all-about-writing-freebie-packed/
http://littlemindsatwork.org/all-about-writing-freebie-packed/
http://kreativeinlife.com/writing-freebie/
http://kreativeinlife.com/writing-freebie/
https://drive.google.com/file/d/0B5ZBoQfnxQOpUk1fQU44UUlhYWc/view
https://drive.google.com/file/d/0B5ZBoQfnxQOpUk1fQU44UUlhYWc/view
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=81B52FE0-DB40-4FAF-BBD7-04217568617E&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=81B52FE0-DB40-4FAF-BBD7-04217568617E&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DE147269-7416-40BF-BF8D-26CEEAE9DBF5&
https://pthsdk12.rubiconatlas.org/Atlas/View/File?FileID=DE147269-7416-40BF-BF8D-26CEEAE9DBF5&
http://www.rubicon.com/
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